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ABSTRACT 
leachers whose health has been ravaged by an inabiHty to cope with 
the effects of job strain and social family role stress, the strategics used by 
them are not clear. Whether manifested in minor health problems, serious 
ailments such as heart disease, cancer or .social problems (i-e.. family 
violence, maladjustment), work stress related problems marked a heavy toll 
on teacher's lives. Stress emanating from social and family situations, and 
organizations directly or indirectly affect the individuals and their family 
members. 
The phenomena of stress which is found in the educational 
organizations is mainly of job stress or role stress and is commonly found in 
teachers and student. The importance of the teacher in the educational 
institutions is unquestionable. In a specific teaching, learning institution, 
teacher's role is crucial, because an effective teacher is amongst the foremost 
factors contributing to educational improvement. 
In the present investigation an attempt has been made to study the 
Social Family Role Stress, Job Stress and Coping Strategies among 
Permanent and Temporary Teachers. The present study is systematically 
designed in accordance with the following objectives: 
(I) To examine differences between the mean scores of male teachers with high 
job strain and female teachers with high job strain on different types of coping 
strategies. 
(II) To examine differences between the mean scores of male teachers with low 
job strain and female teachers with low job strain on different types of coping 
strategies. 
(III) To examine differences between the mean scores of permanent teachers 
with high job strain and temporar>' teachers with high job strain on different types 
of coping strategies. 
(IV) To examine differences between the mean scores of permanent teachers 
with low job strain and temporar>' teachers with low job strain on different types 
of coping strategies. 
(V) To examine differences between the mean scores of male teachers with High 
Social Family Role Stress and female teachers with High Social Family Role 
Stress on different types of coping strategies. 
(VI) To examine differences between the mean scores of male teachers with Low 
Social Famil) Role Stress and female teachers with Low Social Family Role 
Stress on different types of coping strategies. 
(VII) To examine differences between the mean scores of permanent teachers 
with High Social Family Role Stress and temporary teachers with High Social 
Family Role Stress on different types of coping strategies. 
(Vill) To examine differences between the mean scores of permanent teachers 
with Low Social Family Role Stress and temporary teachers with Low Social 
Family Role Stress on different types of coping strategies. 
In chapter two, we have reviewed a number of studies pertaining to 
a variety of sources of job strain and coping that have been studied in 
teaching stress research. This review has not exhaustive but has highlight 
some of the most commonly reported stressors that are experienced by 
teachers. 
In the present study the total strength of the sample was 200, out of 
these 100 were permanent teachers and 100 were temporary teachers (i-e., 
Lecturers). The sample was drawn from Aligarh Muslim Universit}'. Aligarh. 
The process of sampling was done in a manner that the sample included 
permanent and temporar>' male and female teachers. The job experience of 
temporary teachers was less than three years and permanent teachers was 
more than fne years. After ha\ing tested oi' each teacher's job strain and 
social family role stress, the samples of permanent and temporar} teachers 
were classified into high and low job strain, and high and low social famih 
role stress. There were three instruments used for the purpose of this 
investigation. (I) Social Family Role Stress Scale (SFRS): The SFRS 
developed by Vadra and Akhtar (1990) was used to measure stress emanating 
from social and family situations. The SFRS scale is a reliable and valid 
instrument (II) Job Strain Questionnaire (JSQ): Job strain questionnaire 
was developed by Singh (1989). It is a 14 items questionnaire consisting of 
both positively and negatively keyed items. (Ill) Cope Scale: The cope scale 
was developed by Carver. Scheier. and Wintraub (1989): The cope scale was 
used to assess the coping styles and strategies. The cope scale comprised of 
24 items with 12 dimensions. The data were analyzed by means oft-test. The 
mean and S.D for all the sub scales of job strain, social family role stress scale 
and cope scale were calculated, t-test was computed to examine the 
differences between the groups. 
The main findings of the present study were: 
> Significant difference was found between the mean scores of male 
teachers with high job strain and female teachers with high job strain on 
only one dimension of cope scale i,e., self-distraction. 
> Male teachers with low job strain and female teachers with low job strain 
differed significantly on use of humour dimension of cope scale. 
> Temporary teachers with high job strain scored significantly higher with 
permanent teachers with high job strain on behavioural disengagement 
and use of humour types of coping strategies. 
> Permanent teachers with low job strain scored significantly higher than 
tcniporan. teachers with low job strain on behavioral disengagement 
dimension of cope scale. 
y Female teachers in comparison to male teachers with high social family 
role stress scored significantly higher on use of emotional support. 
> Male teachers with low social family role stress scored significantly higher 
than their counterparts on acceptance dimension of cope scale. 
The results of the present study have led to the following conclusions: 
(I) Male teachers as compared to female teachers with low job strain 
adopted use of humour as a coping strategy. 
(II) Temporary teachers as compared to permanent teachers 
perceived high job strain and used behavioural disengagement and 
use of humour as coping strategies. 
(III) Permanent teachers with low job strain in comparison to their 
counterparts employ significantly more behavioural disengagement as 
coping strategy. 
(IV) Female teachers as compared to male teachers with high social 
family role stress significantly emplo> use of emotional support as a 
coping strategy. 
{\) Male teachers as compared to female teachers with low social 
famil} role stress considered acceptance as a dimension of coping 
stratcszN. 
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Chapter-I 
Introduction 
CHAPTER ONE 
INTRODUCTION 
The day-to-day life is governed by a number of negative 
psychological states such as frustration, stress, conflict, alienation, anxiety, 
overcrowding, pollution, unemployment etc., and these have become regular 
features of life. Arising stress at workplace home, society or place of living 
undoubtedly has detrimental effects on the behavior of the people. In the 
world of work every occupant faces job stress, whether he is a teacher, 
doctor, engineer or an executive. Teaching has been identified as a stressful 
occupation. Teachers face a number of strains like disciplinar> problems, 
students" apathy, overcrowding in classrooms, excessive paper work, 
inadequate salary and lack of administrative support. These problems linked 
with (heir occupation are frequently expressed in physical as well as 
psychological symptoms. 
In many \\a}s. teacher's stress is no different to that for anyone else. 
The Health and Safely Executive (HSE) defines stress as: "The reaction people 
have to excessive piessures or other types of demand placed up on them". Just 
like anyone else, teachers get stressed when they feel they are not coping with 
ihcir workload or other pressures of the job. 
Not ever)' teacher suffers stress. But there is concrete evidence that 
teaching is one of the most stressful jobs possible. In a survey assessing the 
stress levels of various jobs by the Health and Safet>' Executive, the teaching 
profession came out on the top. The report. The Scale of Occupational Stress: 
Further Analysis of the Impact of Demographic Factors and Type of Job, 
published in 2000, found that 41.5% of teachers reported themselves 'highly 
stressed', while 58.5% came in to a low stress" categor\'. 
Stress in teachers has also been recognized in the courts. In 1999 
Secondar)' School Teacher Muriel Benson won a landmark case when she won 
$ 47.000 in compensation for stress. Since then the NUT has backed more than 
90 cases where teachers have won compensation for stress. Actions have been 
taken on behalf of a teacher who will never be able to work again through 
mental distress. Stress experts acknowledge the pressures of teaching. Gary 
Copper, BUPA Professor of organizational Psychology and Health at the 
l'ni\i.M\sit} of Manchester's Institute of Science and Technology, says "teaching 
is not inlrinsicalK' stressful in the same wa}' as the job of a bomb disposal 
officer. Although the School day ma) be shorter then most office working 
da}s. teachers put in many more hours in the e\ening and at weekends 
preparing lessons, making work and organizing extracurricular events.'" 
Stress is a complex phenomenon. It is a \er\ subjective experience. 
What ma) be a challenge for one person, will be a stressor for another. It 
depends largelx on background experiences, temperament and environ-
iiicnlal ccMidilions. 
STRESS: NATURE AND CONCEPT 
Ihe concept of stress was First introduced in the life sciences 
In I Fills ScKc in 1936. It is a concept borrowed from the natural sciences. 
Sircss has been conceptualized in the following wa\s. 
(i) as an external force which is perceived as threatening. 
('i) as response to a situation demanding an individual to adopt to change, 
physically or psychologically. 
(iii) as an inceractional outcome of the external demand and internal 
resources, and 
(iv) as a personal response to a certain variation in the environment. 
Selye (1956) was the first researcher who proposed an integrative 
stress theory. According to Selye's stress theory, stress was understood as 
non-specific physiological responses, which are caused by environmental 
stimuli. As Selye's stress thcor\ focused on the mechanism of biological 
stress, no psychological factors were taken into account. However, recent 
studies on stress have found the important role of psychological factors in 
understanding the occurrence and the modification of stress responses. 
Among many psychological stress theories, Lazarus Transactional 
Model or Theory (Lazarus, 1966; Lazarus & Folkman, 1984) is the most 
widely accepted one. According to Lazarus, "stress is as a transactional 
process from en\'ironmental demands to the occurrence of responses under 
the infiuences of coping beha\ior. social support, and a number of cognitive 
variables such as controllabiiit}"". A demand from the en\ ironment is called 
a stressor. Stressors refer to the internal and external stimuli, which are 
avcrsive and threatening for an individual. Responses, which are caused by 
stressors, are called stress responses, including bcha\ioral. cogniti\e. and 
physical aspects. 
Biochemical stressors suggested h\ Sehe direct!)' cause physical 
stress, whereas psycho-social stressors themsel\es do not cause 
psychological stress directly, but through intervening cognitive factors. Such 
intervening cognitive factors include the following three components: 
(1) appraisal of significance: how we perceive the significance of the 
events according to an individual's needs and expectation; 
(2) appraisal of harmfulness: how we perceive the harmfulness of the 
events when the events are significant for an individual's life; and 
(3) appraisal of coping and controllability: how an individual copes with 
the events to decrease the influence resulting from the events. 
Lazarus (1960) maintains that stress occurs when there are demands 
on the person, which tax or exceed his adjustment resources. McGrath 
(1976) adopted interactional approach in defining stress. According to him 
stress involves interaction of person and environment. 
The extent to which the situation is stressful depends on several 
factors. First, it must be perceived by stressors. Second, it must be 
interpreted by him in relation to his ability. Lastly it must be perceived by 
the potential consequences of stressfuUy coping with demand leaving the 
situation unchanged. 
McGrath (1976) further argues that the situations have potentials for 
stress when they have demands which are perceived to threaten to exceed 
the person capacities and resources for meeting it, under condition where he 
has expected a substantial differential in the rewards and cost from meeting 
the demands versus not meeting it. 
Different people view stress in different ways. Lazarus and Folkman 
0984) defined stress as a "relationship between the person and the 
environment that is appraised by the person as taxing or exceeding his or her 
resources and endangering his or her well-being". 
The nature and consequences of the stress phenomenon have been 
systematically presented by Pestonjee (1992) who has identified the 
following three imnortant sectors of life, in which stress originates: 
(i) Job and organization sector: Work environment and policies task, 
responsibility, power and accountability; working hours and 
atmosphere; compensation and rewards; subordinates, colleagues and 
superiors. 
(ii) Social sector: Political and cultural factors; religion and caste; region 
and language; civic amenities and recreational avenues; health 
services and educational facilities. 
(iii) Intrapsychic sector: Temperament, attitudes, values and beliefs; 
aspirations and desires: health problems and abilities. 
1 he available scientific literature reveals that studies on stress can 
be placed into one of the three groups representing the main approaches to 
the problems of its definition and its nature. The first approach describes 
stress in terms of the person's "response"" to disturbing or noxious 
environments. The second approach describes stress in terms of the 
"stimulus"" characteristics of those disturbing or noxious en\ironments. The 
third approach \iews stress as the reflection of 'lack of fit" between the 
person and his environment. Stress in this form is studied in terms of its 
antecedent factors and its effects. It is seen as an intervening variable 
between stimulus and response. 
Stress is a part of life and is generated b> constantly changing 
situations that a person must face. The term "stress"" refers to an internal 
state, which results from demanding, frustrating or unsatisfying conditions. 
A certain level of stress is unavoidable. In fact, an acceptable le\el of stress 
can serve as a stimulus to enhance performance. However, when the level of 
stress is such that the individual is incapable of satisfactorily dealing with it, 
then the effect on performance may be negative. 
Stress may be seen as having two dimensions to it. First, there is the 
experiential aspect. This can be described as an unpleasant feeling, which 
people have when they feel in a psychological state of distress or tension. 
This state relates to the way they perceive their present situation. Prolonged 
exposure to stressful situations where the individual begins to feel 
increasingly inadequate can be harmful. When the internal balance in a 
person's life is lost, the person is suffering from stress. Second, there is the 
psychological aspect. According to some psychologists, in threatening 
situations the body responds with a "fight or flight" syndrome. Confronted 
b}' a challenging situation, a person's bod\ releases a charge of adrenalin, 
which helps to equip it to either face the danger or run. Muscles become 
tense in readiness for action. Hormonal responses such as a rise in adrenalin 
can also occur when a person encounters desirable demands or when 
physical or mental effort is called for. Life without demands or excitement 
would be dull and boring. However, there is an optimal level of arousal 
beyond which physiological responses become unbalanced. 
STRESS DEFINITIONS 
Response based definitions of stress: This approach defines stress in 
terms of psychological responses that occur in difficult situations. Hans 
Selye (1979) defines stress as the "non-specific response of the bod}' to any 
demand made upon it. He meant that a pattern of responses could be 
produced by any number of different stressful stimuli or stressors. Selye's 
primary concern was for the ph}siological mechanism and thus has led to a 
close association between response based and physiological models of 
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stress. 
Second, he believed that this defence reaction progresses with 
continual or repeated exposure to the stressor, through three identifiable 
stages (i) the alarm reaction, (ii) the stage of resistance, and (iii) the stage of 
exhaustion. Together these identifiable stages represent his general 
adaptation syndrome. 
According to Grinker and Spiegel's (1945). stress is "any 
circumstance that threatens or is perceived to threaten our well-being and 
thus tax our adaptive capacities" (quoted in Culbertson. 1985). 
Caplan et al. (1975) defined stress "as any characteristic of the job 
environment, which is based upon a threat to the individual. Kagan (1971) 
defined stress as a pattern of adaptive physiological reactions." 
Schuler (1984) defines stress in terms of perceived dynamic state 
involving in certainly about something important. Zimbardo (1988) defined 
stress as "the pattern of specific and non-specific responses an organism 
makes to stimulus events that disturb its equilibrium and tax or exceed its 
ability to cope". "Stress is the reaction people ha\e to excessive pressures or 
other t)pes of demand placed on them". [United Kingdom Health and Safety 
Commission. London. 1999] 
Stimulus based definitions of stress: This approach focuses on the 
stimulus conceptualizing stress in environmental terms as an event or a set 
of circumstances that requires an unusual response with in this framework. 
Researchers have studied catastrophic events such as tornadoes, 
earthquakes, or fires, as well as more chronic stressful circumstances such as 
imprisonment or crowding. They have also studied the relationship between 
the accumulation of stressful life events (such as job loss, divorce or the 
death of a spouse and the risk of subsequent physical illness) and they have 
tried to identify the characteristics of a situation that make it stressful. 
MacGrath (1970) defined stress as the imbalance between the 
perceived demands placed on an individual and his or her perceived 
capability to deal with the demands. Roes (1976) has pointed out that Selye 
admitted himself that he should have called the reaction "strain". So that it 
would agree with the physics use. 
In this approach stress has been explained by using the engineering 
model. Engineering analogy is represented by Welford (1976) or 
performance demand model of stress. Welford proposed that stress arises 
whenever there is a departure from optimum conditions of demand which 
the person is unable or not easii\ able to correct. Most organisms including 
man appear to ha\e evolved that ihey function best under the condition of 
moderate demand. If a man's performance is less than maximal this may be 
due 10 both loo high or too low a level of demand. This demand, if it is 
beyond the level of human coping acts in the same way as extremely heavy 
load would act on structures i.e. producing "cracks" analogous in the human 
being a disease. 
Stress as Interaction: The interactional approach to defining stress 
Ibcuses on the statistical interaction between the stimulus and response. This 
approach, described as "structural" (Stahl, Grim, Donald. 8c Neikirk, 1975) 
and "quantitative" (Straus. 1973). is one where a relationship, usually 
corelational, is hypothesized between a stimulus and a response. This 
approach is essential static (cause and effect), with any consideration of 
process being limited to inferential explanations when the interaction fails to 
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materialize or is different from that predicted. This is where, according to 
Lazarus and Launier (1978), description has taken a back seat to simple 
cause - cflect formulations. A det~milion like this, which focuses only on the 
interaction between two variables, means that attempts to explain the 
complexity of such a relationship are limited to "structural manipulations," 
such as the influence of a third (moderator) variable, which again do not 
pro\idc an explication of the stress process. 
Stress as Transaction: This approach views stress as neither a stimulus 
nor a response but as a transaction or relationship between the person and 
the cn\ironmenl that taxes oi exceeds the person's resources. The 
transactional approach argues that focusing on stimuli and responses is not 
sufficient. While some situations are stressful for everyone (natural disaster, 
life ihrcatening illness, getting stuck in trafflc), there are those which are 
stressful for some people but not for others. Responses to stressful situations 
even physiological responses to painful stimuli can be powerfully influenced 
by psychological factors to understand stress. We need to know how the 
indi\idual appraises a situation in terms of his or her particular (i) motives 
and needs and (ii) resources for coping from a transactional perspecti\'e. 
Stress reflects a relationship between a person and the en\ironment that is 
appraised by a person as taking his or her resources and endangering his or 
her well-being (Lazarus & 1-olkman. 1984). Cognitive appraisal is an 
evaluati\e process that determines why and to what extent a person views a 
situation as threatening. And coping refers to the behavioral and cognitive 
strategies used to manage the demands of the situation that are appraised as 
stressful and the emotions generated by it. Both the positive and negative 
events can produce stress. According to Selye (1976a) there are two types of 
stress. 
(i) Eustress : it refers to the positive stress. 
(ii) Distress : it means the negative stress. 
In most cases, a wedding would be eustress, while a funeral would 
be distress. Both types of stress tax the individual's resources and 
adjustment, though distress typically has the potential to do more damage. 
B\' the same analogy, it is possible that positive stress may have the 
capacity to minimize damage or even to do good to the individuals. 
Proponents oi' the cognitive view point consider the qualitative aspect of 
experience to be of \ ery great importance. Although it is true that to cope 
with a crisis as negative as death of a dear one or as positive as a marriage 
celebration, psychological and physical energ>' is expended by the 
indi\idual. At the molecular level in terms of certain biological processes, 
ihcsc responses arc similar in both types of experiences. But the drastic 
difference between the natures of the two experiences cannot justifiably 
permit this learning together. This point has been described by Schachter 
(195'). 1964. 1972). lie said that emotional stales (stress) are mainly 
determined b> cogniti\e factors. He argues that emotional states are 
characterized b)' a general arousal of the s\mpathetic nervous system and 
that Irom state to state this may differ slightly in its pattern. He maintains 
that \\e interpret and classif\' these states b> clues from the situation, which 
brought them about, and also from our t}pical mode of perception. 
Physiological arousal occurs and is given its precise direction by our 
cognition of what brought it about. In many cases, when we encounter 
stressful events, whether we will experience positive or negative stress 
depends on the assessment of the situation. 
According to Lazarus (1966) stress cannot be objectively defined. 
He suggests that the way we perceive or appraise the environment determine 
\\hether stress is present or not. More specifically stress is experienced 
when a situation is appraised as exceeding the person's adaptive resources. 
Lazarus (1966) suggests "stress occurs when there are demands on 
the person which tax or exceed his adjustive resources". Wolff (1969) 
described stress as an inherent characteristic of life. He also concluded to 
the individualistic nature of stress, giving considerable importance to the 
idea that different stressors would have different meanings for different 
individuals with his past experiences and his personal characteristics. 
Mclean (1979) concluded that stress is neither a stimulus, nor a 
response, nor an intervening \ariable but rather a collective term which 
deals with an} demands that tax the system (physiological, psychological or 
social) and the responses of that system to the taxing demands. 
According to French el al. (1974), stress is misfit between a 
person's skill and abilities and the demands of his job. Here misfit refers to 
a person's needs not being fulfilled by his job environment. 
Effects of Stress: Everyone experiences stressor events. What happens to 
people if they do not adapt to or cope well when these stressor events occur? 
There is no simple answer. Stress affects people in many different ways. 
Some ma) feel sad. anxious, helpless or angry. Their moods may swing 
wildly. They may develop a negative view of the world or a negative self-
concept. They may withdraw from their family and friends. They may 
increase drinking and smoking. They may act aggressively or passively. 
They may lose interest in food or sex. They may not be able to sleep. They 
may feel fatigued. They may experience rapid weight loss. They may suffer 
from headaches, back pain, constipation or diarrhea, menstrual irregularity 
or a variety of pains of unexplained origin. Any of these things can and will 
affect their family life. 
COPING: DEFINITIONS AND CONCEPTS 
The word coping has two meanings in literature. The term has been 
used to denote the way of dealing with stress or the effort to master 
conditions of harm, threat or challenge when a routine or automatic response 
is not readily available (Lazarus , 1974). Coping is also related to the quality 
and intensity of emotional reaction. According to Lazarus and Launlier 
(1978), Coping is the "efforts both action-oriented and intrapsychic to 
manage (i.e. to master, tolerate, reduce and minimize) environmental and 
internal demands and conflicts among them which exceeds a person's 
resources". McCralh (1976) believed that an array of covert and overt 
behavior patterns which can help prevent, alleviate or respond to stressful 
experiences is known as coping. 
The responses that individuals employ to deal with psychological 
stress ha\c been termed defenses or coping responses. Sometimes both 
terms have been used, the term defense has been used for responses with 
certain features and the term coping for responses with other features (Haan, 
1969). The term defense has been used primarily with regard to a fairly 
narrow set of cognitive responses and is tried to psychodynamic theory. The 
term coping advantage of being applicable to wider array of responses and 
has not been linked to a particular theory. 
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Investigators have employed two different approaches to the study 
of coping. On the one hand some researchers (e.g., Byrne. 1964: Goldstein. 
1973) have emphasized general coping traits, styles or dispositions. While 
on the other some investigators (e.g. Cohen 8c Lazarus, 1973; Katz et al., 
1970; Wolf & Goodell, 1968) have preferred to study the active ongoing 
strategies in a particular stress situation. 
Coping Style and Strategies 
Individuals and organizations cannot remain in a continuous state of 
tension, if a deliberate and conscious strategy is not adopted to deal with 
stress. Some strategies are adopted; e.g. to leave the conllicts and stress to 
take care of themselves. This is also a strategy although the indi\ idual or the 
organization may not be aware of this. This is called avoidance coping 
strateg\'. 
Coping can have an effect on three kinds of outcome - (i) 
psychological, (ii) social, (iii) physiological. From a psNchological 
pcrspecii\e. coping can have an effect on the psychological morale e.g. the 
\va} one feels about oneself and one's life, emotional reaction e.g. level of 
depression or anxiety or the balance between positi\e trend and negative 
feelings, the incidence of psychiatric disorders and even performance. 
Psychologists have identified two major ways in which people cope 
with experienced stress, this is called passive or avoidance approach. 
Another way the person may decide to face the realities of experienced 
stress and clarify the problem is through negotiation with other members. 
1 his is termed as active or functional approach. Although there are many 
ways to classify coping responses, most approaches distinguish between 
strategies that are active in nature and oriented toward confronting the 
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problem and strategies that entail an effort to reduce tension b\ avoiding 
dealing with the problem. Studies show that a respite from chronic job 
stressors can bring relief from strain (Eden, 1990: Lounsbury & Hooper, 
1986; Westman & Eden, 1997). 
Lazarus (1975) suggested two categories of coping i.e. "direct 
action" and "palliative modes'". Direct action deals with the behavior or 
action which is performed by the organism when it is in the face of a 
stressfu/ situation. PaJ/raCive approach of coping refers to Chose thoughts or 
actions, which purport to relieve the organism of an\' emotional impact of 
stress. 
Pareek (1977) proposed two types of coping strategies which people 
use as the ways of dealing with stress. One way is that the person may 
decide to suffer, accept or den)' the experienced stress or put the blame on 
somebody (self or others) for being in that stressful situation. These are 
passive or avoidance coping strategies and arc termed as "dysfunctional" 
styles of coping. Another way is that the person faces the stress consciously 
and takes action to solve the problems themselves or with the help of other 
people, 'fhese are active approaches of coping and are termed as 
"functional" approaches of dealing with stressful situations. In general. 
d}'siunclional modes of coping may be damaging when the} prevent 
essential direct action but may be extremely useful in helping a person 
maintain a sense of well-being integration or hope under conditions 
otherwise likely to encourage psychological disintegration. There is no clear 
consensus as to which of the two major modes of coping (i.e. approach and 
avoidance) is desirable and more effective in dealing with perceived stress 
and promoting the individual's mental health. There is no clear consensus as 
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to which of the two major modes of coping (i.e. approach and avoidance) is 
desirable and more effective in dealing with perceived stress and promoting. 
The individual's mental health. Social scientists have approved approach 
coping strategies. 
Pareek (i983b) has proposed two types of coping strategies, which 
people generally use in order to manage stress. Dysfunctional strategies 
include role rejection, self-rejection, role partition, role examination, role 
fixation, role boundless, role prescription, role taking, role reduction, role 
visibility, role atrophy, and role shrinkage. Functional strategies include role 
integration, role negotiation, role transition, role linkage, role clarification, 
role making, role sliming, role dexelopment'cnrichment. resource, 
generation and role linkage. 
Cohen (1968) found that approach coping behavior is associated 
with increased distress and non-producti\it}' worry; howe\er. avoidance 
coping behavior can interfere with appropriate action when there is 
possibilit)' of affecting the nature of threat. It was also noted that with 
illness, such as parahsis. there is no ad\antage of approach, whereas 
avoidance ser\es to reduce anxiei> and depression. 
Folkman et al. (1986) ha^e suggested eight coping strategies based 
on factor anahsis of an instrument: confronti\'e coping, distancing, self-
control seeking social support, accepting responsibilit\. escape avoidance, 
planful problem solving and positi\e reappraisal. 
Borrowing from Rosenzweig. Pareek has suggested two contrasting 
sets of strategies, which can be conceived as avoidance and approach. 
Avoidance mode is characterized b\ any one of the following: (a) aggression 
and blame (b) denying the presence of stress, or finding an explanation for 
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it. Such a behavior "helps" a person is not doing anything in relation to the 
stress. The expression "punitive" (borrowed from Rosenzweig) was used to 
denote avoidance responses. The approach mode is characterized by; (a) 
hope that things will improve (b) effort made by the subject to solve the 
situation (c) expectation from others that they will help, or asking for help in 
relation to stress, (d) jointly doing something about the problem. 
Pareck (1993) has proposed eight coping strategies and stv'les: 
'impunitive (M)". Intropunitive (i). Extrapunitive (E): Defensive (D), 
Impersistive (M). Intropersistive (i). Extrapersistive (e) and Interpersistive (n). 
These strategics and st}les are based on an instrument known as "Role Pics" 
and can be categorized in to two r\nes - dysfunctional and functional. 
Coping strategies are aimed at reducing stress i.e.. feeling of 
discomlbrt. Dcwe. Guest and Williams (1979) define coping as an 
indiNidual's attempted response to reduce feeling of discomfort. Two 
general strategies of coping with stress are; direct action, whereby the 
person attempts to master the stressful transaction with the en\'ironment. and 
palliation, w hereb\ the person attempts to reduce the disturbances when 
unable to manage the en\ironment. 
TEACHING AND STRESS 
fcaching is a \er}' rewarding profession. It is a job where you can 
get a feeling of helping people. However, it must be said that it also has its 
stres.slul elements to it. Inspection, assessments, reports, classroom 
management, etc. are all potentialh' stressful areas. 
Stress in teachers is a much-talked phenomenon, however there is 
little consensus between different professional groups regarding its etiology, 
or how to tackle it. Based on a rexiew of international research, it is 
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concluded that teacher's stress is a real phenomenon and that high levels are 
reliably associated with a range of causal factors, including those intrinsic to 
teaching, individual vulnerability and systemic influences. Limitations with 
the current research base of teacher's stress are identified; we have a 
reasonable understanding of the etiology of teacher's stress, but little is 
known about the effects of reducing or mediating the impact of stressors. 
There are very fe\^  studies of effective intervention and none of them 
involving large samples or long-term follow up. There are serious problems 
in generalizing findings from stress management in other occupational 
sectors. 
JOB STRAIN 
Life in general is more or less stressful, and stress at work may 
evenluall}' result in acute or chronic illness or in physical disfunction, 
f.xposure to occupational stress is one aspect, individual differences in 
coping with the stress as another. Stress at work resulting from increasing 
complexities at work and its divergent task demands has become a 
prominent feature of the modern organizations. 
Due to minute differences in the phenomenon of job stress, work 
stress, occupational stress and organizational stress, the experts use these 
terms interchangeably. Organizational stress arises out of organizational 
climate and structure; Job stress is the result of physical working condition. 
On the other hand, occupational stress is used in a broader way, which refers 
to the intrinsic aspects of jobs, organizational structures and climate as well 
as the role facets in the organization. Literature survey on occupational 
stress reveals that a number of factors related to job, affect the behavior of 
employees and as a result the normal life is disturbed (Maclean, 1974; Brief, 
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Suhuler, Van & Sell, 1981). All the above highlighted factors either related 
to employees, environment or are born due to interaction of the factors 
related to employees and environment. A number of theories of human 
stress (Pervin, 1968) and performance (McGrath, 1976) are based on the 
pragmatic view that behavior is a function of characteristic of a persons and 
environment (Lewin, 1935; Murray, 1938). The researchers in the area of 
organizational psychology and management have used the term job stress to 
denote employees mental state aroused by job situation or a combination of 
job situation perceived as presenting excessive and divergent demands. 
Some stress researchers have emphasized the role of job situations in their 
defmition of occupational stress. Caplan, Cobb, and French (1975) defined 
occupational stress as "any characteristics of job environment Vv'hich poses a 
threat to the individual". Cooper (1976) has expressed that "by occupational 
stress is meant negati\e environmental factors or stressor associated with a 
particular job". But some other stress researchers have tried to define it in 
terms of interaction between worker and work environment. The 
stressfulncss of a job situation or a factor is determined not onl\' b}' the 
divergent or threatening demands of the situation but b> how the individual 
perceives and evaluates it. which defines to his own capability and 
characteristics. The definition proposed by Margolis. Kores and Quinn 
(1974) falls in this category. They define stress as "a condition at work 
interacting with workers characteristics to disrupt his psychological or 
ph}'siological homeostasis". 
Similarly Beehr and Newman (1978) described job stress as "a 
condition wherein job related factors interact with the workers to change his 
psychological conditions such that the person is forced to deviate from 
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normal functioning. Parasuraman and Ailuto (1981) also reported that job 
demands, constrains, and job related events or situations were not in 
themselves stressful, but that they may be capable of producing 
psychological stress and strain depending upon personal attributes and other 
factors. Allen, Hitt and Grean (1982) have defined "occupational stress as 
disruption in individual's psychological and physiological homeostasis that 
forces them to deviate from natural functioning interaction with their jobs 
and work environment". Consistent with recent conceptualization stress 
denotes the psychological state experienced by an employees when faced 
with demands constraints. 
Occupational stress is that which derives specifically from 
conditions in the workplace. These may either cause stress initially or 
aggravate the stress already present from other sources. In today's typical 
workplace, stress is seen as becoming increasingly more common. People 
appear to be working longer hours, taking on higher levels of responsibility 
and exerting themselves ever more strenuously to meet rising expectations 
about job performance. Competition is sharp. There is always someone else 
ready to "'step into one's shoes'" should one be found wanting. 
The education industr}' is not immune from this general 
phenomenon. For the last two decades at least, education staff in schools 
have been feeling the effects of the overwhelming demands being 
increasingly placed on them. Schools are being called upon to find the 
remedies for many of society's ills. They are often blamed for what goes 
wrong even if they do not have complete control over the matter. They are 
constantly called upon to incorporate new content and approaches into the 
curriculum; to develop new educational programs and pedagogical practices. 
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Computer and information technology bring their own set of challenges. All 
these demands often have to be met in the face of cuts to education budgets 
and staffing schedules and calls for economies of every kind on all levels of 
school life. No wonder many employees working in schools claim they are 
working under stress. 
Work plays a powerful role in people's lives and exerts an 
important influence on their well-being. Since the 1960s, paid work has 
occupied an increasing proportion of most people's lives. Although 
employment can be an exciting challenge for many individuals, it can also 
be a tremendous source of stress. Consequently, as work makes more and 
more demands on lime and energ). individuals are increasingly exposed to 
both the positive and negative aspects of employment. The relationship 
between work and mental and physical health may also contribute to career 
adjustment as well as to the producti\'ity and economic viability of 
companies. Three concepts are important for understanding this relationship; 
(i) Stress is an interaction between indi\iduals and any source of demand 
(stressor) within their en\ironment. 
(ii) A stressor is the object or event that the individual perceives to be 
disruptive. Stress results from the perception that the demands exceed 
one"s capacity to cope. The interpretation or appraisal of stress is 
considered an intermediate step in ihc relationship between a given 
stressor and the indiNiduaTs response to it. 
(iii) Appraisals are determined by the values, goals, individual 
commitment as personal resources (e.g. income, family, self esteem 
etc.) and coping strategy that employees bring to the situation. 
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MEy^NING AND DEFINITIONS OF JOB STRESS 
Job stress is defined as a condition where job related factors interact 
with the worker to change his or her physiological or psjchological 
condition. Job stress can be positive; for example an opportunity or negative 
demand. A promotion can be perceived as a positive stress and negative 
stress occurs when an individual realizes that a job is meaningless and 
cannot satisfy any important values. 
Some stress is therefore normal and necessary at work and outside 
it. But if stress is intense, continuous or repeated, if a person is unable to 
cope, or if support is lacking, stress then becomes a negative phenomenon, 
which can lead to ph\sical illness and ps>chological disorders. In a work 
context, it often results in inadequate to situations and people and failure to 
perform at an optimal le\cl. 
Job stress can be defined as the harmful physical and emotional 
responses that occur when the requirements of the job do not match the 
capabilities, resources, or needs of the worker. Job stress can lead to poor 
health and even injury (Cincinnati. 1999). 
Kahn, Wolfe, Quinn, Snoek and Rosenthal (1984) defined three 
separate dimensions of perceived role related stress; ambiguity, conflict and 
overload. Most other researchers on job related stress have indicated a 
plethora of analytically independent sources of stress or stressors 
(Eckerman, 1964; Gullanhaun 1956; Morris. 1957; Morris and Koch. 1979; 
Nix and Bates. 1962). 
The study of Kahn et al. (1964) and a considerable good number of 
studies yielded an inverse relationship between job stress and job 
satisfaction. In recent years a trend of assessing the moderating effect of 
these variables, on stress-strain relationship has been initiated by the 
researchers. Studies have been undertaken on other psychological variables 
such as locus of control (Keenan & McBain, 1979, Srivastava, 1985). Stress 
at work resulting from increased complexity of work and its divergent 
demands has become a prominent feature of the modern organizations 
extending impairing effects on employees physical as well as psychological 
well-being. Though a moderate degree of stress has been noted creating as 
well as promoting employee's inclination toward the job, excessive and 
consistent job stress results in job dissatisfaction, tension, anxiety, 
depression, and in some cases, e\'en serious mental and physical disabilities 
ranging all the way to coronary diseases. A good deal of research has been 
done to examine the relationship of occupational stress with job strains and 
mental as well as ph\sical health. 
Job stress has its roots in work environment, and its effects on job 
attitudes and behaviour and mental health of the employees. Studies have 
been made upon stress in the relationship of job stress and consequent 
strains. (Abdel-Halim. 1978; Beehr et al. 1976; Morris & Snyder, 1979; 
Mosshalder et al., 1981 Srivastava. 1985, 1989). 
JOB STRESS IN TEACHERS 
0\ er the years stress at work has become the most prominent and 
pervading feature of modern organizations attracting the attention of many 
psychologists and management scientists. Teaching in schools has been 
particularly identified as a stressful occupation. Strains like disciplinary 
problems, students apathy, over crowded classrooms, involuntar}' transfers, 
excessive paperwork, inadequate salaries and lack of administrative support 
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are frequently expressed in physical as well as psychological symptoms 
(Cocha, 1981. Farber & Miller, 1981; Landsman, 1978; Leithwood, 
Menzies. Jantzi k Lilthwood. 1996; Paine, 1981; Russell, Altmaier & 
Velzen. 1987). 
One variable that has been often identified as a moderator of stress 
in research is social support (Cohen & Syme, 1985; Greenglass, 1993; 
Greenglass, Fiksenbaum & Burke, 1996; Marshall & Barnett, 1992; Sud & 
Prabha. 1987; Sud, 1998). While social support has been defined in various 
ways, generally it is proposed that having supporting relationships to rely on 
can help people in dealing with stressful situations. Those who lack such 
relationships are vulnerable to the effects of stress (Burke, Shearer & 
Deszca. 1984; Cummins, 1990: DoUard & Winefield, 1995; Greenglass et 
al.. 1996: Leiter. 1988a. 1991: Richardson, Burke & Leiter, 1992). 
Reccntl}-, variables such as personality traits, biographical details 
(age. gender, etc.) and teachers" perception of these demands have been 
considered as important determinants of individual differences in teachers" 
reaction to stressful situations (Fontana & Abouserier. 1993: Gray & 
Freeman. 1987: Kyriacou & Sutcliff. 1978). 
Role stress, job tension. Job satisfaction in relation to job level and 
length of service have been studied by Indian researchers (Kumar. 1986, 
Singh. 1990) among different occupational group. 
The role of teachers is extremely demanding. They work under 
different management systems where the working conditions are not alike. 
Teacher's personal variables, working conditions and effects on students 
achievement have been significant areas of investigation so far. However, 
the effects of the existing system on teachers' psychological state is, by 
23 
and large, a neglected area where it is accepted that teachers are not working 
in stable working conditions of social demands and homogeneous 
classroom, which is responsible for teacher's stress and burnout. The 
working conditions account for stress and burnout feeling in the life of 
teachers (Mishra & Panda, 1996). 
Stress among teachers has become a topic of professional interest 
but studies relating to teacher's stress have not been carried out on any large 
scale. Research comparing the stress level between teachers and other 
professional groups is also scanty. 
In recent years, several studies have dealt with dual-role conflict of 
working women in India (Agrawal 1994; Sinha, 1987). Comparatively, only 
a few have researched on work-related stressors of women professionals 
(Ghadially & Kumar. 1989; Tharakan. 1992). 
SYMPTOMS ASSOCIATED WITH JOB STRAIN 
Psychological symptoms: They are emotional and cognitive problems 
that occur under conditions of job stress. Ps>chological symptoms of 
occupational stress include job dissatisfaction, disliking for the Job, 
depression, anxiet}-. boredom, jurisdiction, isolation and resentment. Having 
these problems, the employee is less, able to cope with job problem in ways 
that would improve his work conditions and enhance his mental outlook. 
Physical symptoms: Although it is diftlcult to know how much these 
physical symptoms have been caused by a particular job stress \ersus other 
aspects of employee's life, it has been established that consistent job stress 
links with certain physical symptoms and diseases. Among the common 
physical symptoms of occupational stress are cardiovascular disease, 
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headaches, gastroimestinal problems, allergies and skin diseases. 
Behavioural symptoms: The behavioral symptoms of job stress can be 
classified in two categories. The tlrst category of the symptoms belongs to 
the organization. The employee entered symptoms are avoidance of work, 
increase intake of alcohol and drugs overeating or undereating. aggression 
towards co-workers, family members and interpersonal problems in general. 
The organization related symptoms of job stress include absenteeism, 
leaving the job, accident proneness and decrease in work-efficiency. 
SOCIAL FAMILY ROLE STRESS 
Role refers to the position one occupies in a social system, as 
defined b) the expectations, which the significant person has. An 
organization is a system of roles and its membership is a potential source of 
stress (Parcek, 1993). 
'] he term "conditions" has the advantage of referring to role aspects 
that are either stressful (i.e., negative) or enhancing (i.e., positive). Role 
strain is now viewed as one of the many potential outcomes of the stressful 
job (family) conditions. Work famih conflict is one such outcome. 
Although work/family conditions are most often conceptualized as 
"causing" work-family conflict/enhancement, it is also possible that the 
relationship is bi-directional. In other words, work-famih' conflict/ 
enhancement can "cause" as well as be "caused" by work/family conditions. 
Social Factors: Social stress can be categorized into its sources (stressors), 
its mediator and its manifestations (strain). The occurrence of undesirable 
life events is assumed to produce stress (demand on personal resources) 
because they usually require life change and readjustment. Life events may 
create strains or intensify old problems. Similarly the social 
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stressors such as religion, caste, sex, type of profession, marital status, etc. 
produce severe stress among individuals. The manifestation of social stress 
can be viewed as the strain, whether it is the response of an individual or the 
social system. 
Burke (1991) suggests that social stress can be understood by 
incorporating interruption theory as developed in research on stress into a 
model of identifying processes from identity theory. According to this 
perspective, social stress results from interruption of the feedback loop that 
maintains identify processes are broken identify loops, interference between 
identify systems over controlled identities. Each of these mechanisms is 
associated with conditions known to produce feelings of distress. 
Ratner (1992) opinionated that the concept of social stress, as 
adopted from Selye"s work, is insufficient to explain psychological 
functioning. To be useful, social stress must include enduring social 
practices characteristic of particular social systems that violate socially 
generated as well as biological needs. Some of these stressful exents are 
gender role. povert> and societal practices such as extreme competition, 
individualism, and materialism. 
Family Factors: In recent \ears extra organizational stressors have been 
incorporated in the field of stress at work. The family stressors such as 
marital problems and illness of the family members affect the total quality 
of lite. All of us who li\e in families have experienced the kind of stress that 
we share with others in our household tasks and responsibilities. The family 
stress can take man\ forms such as family violence (e.g. child abuse, 
spouse- abuse and elder abuse, interpersonal conflicts, child birth, education 
of children, moving to anothei place or area, etc.). Hill (1949) proposed 
ABC-X model to study the process of family stress. A family in a state of 
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extreme disorganization faces the state of crisis. Stress is a state of disturbed 
equilibrium or an upset in a steady state that can go on for long periods of 
time. A crisis is a state of acute disequilibrium so sharp and severe that the 
family can no longer perform its tasks and the individuals with in it may not 
be functioning many families live with high levels of stress and thrive on it, 
never reaching the crisis point. 
The family that does go into crisis can be visualized like a roller 
coaster (Hill. 1949). There are three kinds of stress reactions expressed by 
the family. First, the famih' plunges down into an initial periods of 
disorganization, during which members find that the coping mechanisms 
they used in the past are not adequate to deal with the new event. Second, 
the famih- pulls itself together by coming up with some new coping 
methods, or with some new combination of old ones. Finally, the family 
reaches a new level of organization, which may be higher, lower, or at the 
same level as before the stressful event. Some families emerge stronger after 
a crisis, and others seem to show no effects at all. 
It is interesting that the parameters of stress arising from social and 
family situations ha\e not been adequately emphasized. This aspect in 
recent years has been ardently ad\'ocated and it is suggested that the insight 
into role stress could be developed b\' incorporating the influences within as 
well as outside the work (Bhagai. 1983). 
Since the extra-organizational stressors range from changes in 
socio-technical system to the phenomena of social change (Ivancevich & 
Metteson. 1980) endeavor has been made to highlight significant extra 
organizational stressors. 
Amongst the various extra-organisational sources of stress, the 
social and family stressors have been examined more closely because of 
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their great impact on personality development. Though the family may not 
itself be the source, it can be the unit within which stressors emerge, interact 
and exert a significant impact on people (Ivancevich & Mattescn. 1987). A 
circular relationship exists between family and work. The job and family are 
interacting factors with which a person must cope on a regular basis. 
Modern women are seeking newer and wider horizons. They have 
now started playing an important role in many walks of life (Gorwaney, 
1977). Many women are demanding new options for career and household 
responsibilities. Women have to play a dual role as housewife and earner 
(Hamlatha & Suryanarayana, 1983). 
Luthans (1987), advocates that job stress is not just limited to the 
things that happen inside the organization or during the working hours. 
Ivancevich and Matteson (1980) identify extra organizational stressors such 
as societal/technological change, the family, relocation, economic and 
financial conditions etc. Long or short-term family crisis may act as 
significant stressor for the employees. Similarly, Devidson and Cooper 
(1981) highlighted the infiuence of organizational and extra-organisational 
factors on the individuals at work. Their multidimensional approach 
acknowledges that stress at work can also affect an individual in home and 
social environment and vice-versa. Marshall and Cooper (1979) have 
mentioned two problems regarding manager's relationship with his family 
and work - time and spillover of stress from one to other. Dwelling on the 
theme, they have delineated four intrusions of work into homelife: carrying 
pending work to home, business travel, organizational social commitments, 
and exclusive job pursuits such as advancement in the job and accepting 
new assignments. 
Role stress has been operationalized by Bhagat and 
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Chassie (1981) to reflect the often demanding and conflicting time 
allocation that working women must contend with in order to manage their 
various responsibilities at work and at home and to maintain the homeostatic 
balance in the family. Life in the work place can rely on the use of these 
strategies to maintain the balance but not without cost to the worker's level 
of stress. Using the work place to deal with unresolved family conflicts can 
also produce stress. Workers who had great difficulties in dealing with 
fam'}}}' members can cany the transference reactions to their colleagues, 
super\'isors, administrators and so on. 
The society as well as the family exerts more pressure on the men to 
spend more time at work, whereas women are expected to spend more time 
at home. If the women lean towards the career her family life suffers. If she 
prefers to concentrate more attention towards her family, then she stands to 
loose professionally. Thus, it is imperative to study how the social and 
familN' role stress influences the quality of life of working women. 
Common belief is that married employed women are more stressed 
as they have a lot of roles to play and more social obligations than the single 
women (especiall) in Indian culture). Cooper and Payne (1990) viewed that 
non-work roles affect the job stresses and its correlated domains like job 
satisfaction. Greenhaus and Beutall (1982) suggest that pressure from work 
or family can heighten conflict between work and family roles. They 
identified three \\a\s that role pressures can be incompatible (a) time spent 
in one role may have little time to devote to other roles, (b) strain within one 
role domain may "spill over" into another one, and (c) behavior appropriate 
to one role may be dysfunctional in another. Yet little empirical work has 
been done on a very significant non-work role. Thus married working 
women have to juggle between many roles wife, mother, home maker, 
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etc. on one side and wage earner, executive on the otlier. Single executives 
many not have to play so many roles and social obligations may be less. 
The individual forms the interface between family and work. A 
person carries the day-to-day emotional experiences to work site and vice-
versa. Any stressful situation at family may thus affect the performance at 
work. Similarly work stress can initiate irritating behavior pattern in 
individual leading to conflicts at home. 
Family and work have reciprocal effect on each other (Rice et al., 
1992). A non-stressful and supportive life within family can help the 
individuals in their attempts to exercise control over the stressful 
environment. 
Work family conflict is a type ol" inter-role conflict in which the role 
demands stemming from one domain (work or family) are incompatible with 
role demands stemming from another domain (family or work) (Greenhaus 
& Bcutcll. 1985: Kahn. wolfe. Quinn. Snoek & Rosenthal. 1964). 
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Chapter-II 
Review of Relevant 
CHAPTER TWO 
REVIEW OF RELEVANT LITERATURE 
Causal Factors of Stress In Teachers 
Many theories and models have been outHned about stress and 
coping, of course some of them have undergone certain empirical validation, 
but still some of them need testing. In the present context, the interest of the 
researcher lies in the influence of job strain and social family role stress on 
coping behavior. While reviewing the literature, the researcher's aim was to 
go through various studies of stress and coping behavior as an attribute of 
teachers' personality. 
There are unquestionably a number of causal factors of stress in 
teachers. Although stress always invoh'es a transaction between the 
individual and their environment (Cox, 1978), for heuristic purposes we can 
divide causal factors in teacher stress into three broad areas: (i) factors 
intrinsic to teaching, (ii) cognitive tractors affecting the individual 
vulnerabilit) of teachers and (iii) systemic factors operating at the 
institutional and political level. 
The existence of factors other than those intrinsic to teaching can be 
demonstrated by cross-national comparisons of teacher stress. Travers and 
Cooper (1997) surveyed 806 teachers in England ?nd France about stress 
and found substantially different responses. 22% of sick leave in England, as 
opposed to 1% in France was attributed to stress. 
There was substantial agreement between the English and French 
teachers as to the sources of pressure; both groups citing classroom 
discipline, low social status and lack of parental support. However, 
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English teachers reported more problems with long hours, oxerwork and 
political interference. 
(1) Factors Intrinsic to Teaching: Research has suggested that a number 
of stressors are intrinsic to teaching. In the Travers and Cooper (1997) 
study, workload and long working hours emerged as particular issues for 
English teachers as opposed to their colleagues in France. When the\ 
questioned British teachers across all educational sectors high workload, 
poor status and poor pay emerged as three of the seven major source of 
stress-the others being systemic in origin. A study by Male and May (1998) 
of learning support coordinators in Further Education colleges goes on to 
illustrates the importance of these factors. 35 coordinators were assessed for 
burnout, stress and health. Overall mixed evidence for heightened stress in 
this group emerged, but there was strong evidence for work o\erload and 
excessive working hours, associated with emotional exhaustion. 
A factor related to workload is role overload, which takes place 
when an employee has to cope with a number of compelling roles within 
their job. A study by Pithers and Soden (1998) has highlighted role overload 
as a significant stressor in teachers. Strain was found to be average in both 
national groups, but there were high levels of stress, with role overload 
emerging as the major cause. 
Some research has identified a cyclical pattern in the effects of 
overwork, contingent on the academic year. Kinnunen and Laskmen (1989) 
assessed 142 teachers by repeated self-report during the autumn and spring 
terms of an academic year. It was found that recovery from stress occurred 
each weakend during the spring term, but that by the end of the longer 
autumn term weakend recovery no longer took place. 
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Classroom discipline is also a significant source of stress. Lewis 
(1999) examined teachers' estimations of stress arising from being unable to 
discipline pupils in the way they would prefer. Overall, maintaining 
discipline emerged as a stressor, with those worst affected being teachers 
who placed particular emphasis on pupil empowerment. 
A study of 1000 student teachers (Morton et al., 1997) revealed that 
classroom management was their second greatest source of anxiety, the 
greatest being evaluation apprehension. 
The phenomenon is currently under-researched in qualified 
teachers, although there is a modest body of research on student teachers. 
Capcl (1997) questioned student PE teachers following first and second 
leaching practices on their levels and sources of anxiety. 
(2) Cognitive Factors: A substantial body of contemporary research has 
examined the cognitive factors affecting individual susceptibility to stress 
amongst teachers. Chorney (1998) investigated self-defeating beliefs by 
asking 4! teachers to identify what they must do to be a good teacher. 
1-jidorscmcni of these beliefs was widespread in the sample and significantly 
associated with high levels of stress. In another study by Bibou-Nakou et al. 
(1999) (he role of attributions was examined. There was a significant 
association between internal attributions and symptoms of burnout; 
suggesting that teachers who blame themselves for difficulties are more 
N'ulnerable to stress. 
Self-efficacy has also been researched as a cognitive vulnerability 
factor, i-ricdman (2000) examined the self-reports of newly qualified 
teachers and described his findings as the 'sheltered dreams of idealistic 
performance' (2000:595). In another study Brouwers and Tomic (2000) used 
structural equation modeling to analyse the relationships between 
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self-nTicacy and burnout in 243 secondary school teachers. 
The direction of the causal relationship between self-efficacy and 
stress symptomatology is particularly significant as it suggests that cognitive 
interventions designed lo improve self-efficacy may mediate the effects of 
stress. 
The greatest volume of contemporary research concerning cognitive 
vulnerabilit}' to teacher stress relates specifically to individual differences in 
coping style. In one recent study Griffith et al. (1999) questioned 780 
primary and secondar}- school teachers, aiming to assess the associations 
between stress, coping responses and social support. High levels of stress 
were associated with low social support and the use of disengagement and 
suppression of completing activities as coping strategies. Interestingly. 
stepv.'ise multiple regression revealed that coping st}ie not only mediated 
the effects of environmental stressors, but also infiuenced teachers" 
perceptions of their environment as stressful. This is significant as it 
suggests that some of the stressors associated with teaching ma\' not be 
inherently stressful but act as stressors only in transaction with coping style. 
Gi\'en the sound base of evidence lor cogniti\'e factors underlying 
individual vulnerability to teacher stress and the strong empirical base of 
cognitive-beha\'ioral therap). it is theoretically likely that CBT-based 
interventions ma>' be eflective in teacher stress. However, electronic 
searches of psNcho INFO. ERIC and the British Education Index revealed no 
outcome studies for CBT in the context of teacher stress. 
(3) Systemic Factors: In this context the term 'systemic" is used to denote 
a broad cluster of organizational factors that are not intrinsic to the nature of 
teaching, but rather dependent on the climate of the educational institufion 
or the wider context of education including the political domain. 
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At the level of the institution, iactors such as social support amongst 
colleagues and leadership style were found to be important in affecting 
levels of stress. Dussault et al. (1999) assessed isolation and stress in 1110 
Canadian teachers and, as hypothesized, found a strong positive correlation. 
In another study Van Dick et al. (1999) questioned 424 teachers from across 
all German sectors about their work stress, social support and physical 
illnesses. It was found that social support had both a direct positive effect on 
health and a buffering effect in respect of work stress. 
Leadership style has also emerged as a significant organizational 
factor. Harris (1999) assessed teacher stress and leadership style in three 
American primary schools using the Wilson Stress Profile for Teachers. 
Hoel et al. (1999) surxeyed English teachers and found that 35% 
reported having been bullied b}' a manager in the last five years, as opposed 
to an a\erage of 24% across all occupational sectors. Cooper interpreted this 
in terms of managers failing to cope with workloads and resorting to 
bullying as a maladaptive coping strateg>. 
Borg (1990) reports that up to one third of teachers perceive their 
occupation as highly stressful. Compared to the general population, teachers 
are at risk for higher levels of psNchological distress and lower levels of job 
satisfaction ( Schonfield, 1990). 
Considering the vast literature of generic stress management and 
that concerning the etiology of teacher stress, the volume of research into 
interventions to combat teacher stress is miniscule. Psych NFO, ERIC and 
British Education Index searches revealed only two studies in the last five 
years. In one of these, Hall et al, (1997) examined the effect of human 
relations training on teacher stress. Teacher stress can lead to alienation, 
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apath}' and absenteeism, whieh e\entually interfere with student achievement 
(Gugliehni & Tatrow. 1998). 
Griffith el al. (1999) questioned primary and secondary school 
teachers, aiming to assess the associations between stress, coping responses 
and social support. High levels of stress were associated with low social 
support and the use of disengagement and suppression of competing 
activities as coping strategies. Interestingly, stepwise multiple regression 
revealed that coping style not only mediated the effects of environmental 
stressors, but also influenced teachers' perceptions of their environment as 
stressful. This is significant as it suggests that some of the stressors 
associated with teaching ma} not be inherently stressful but act as stressors 
only in transaction with coping st\le. 
In one recent stud}', Griffith et al. (1999) questioned 780 primary 
and secondary school teachers, aiming to assess the associations between 
stress, coping responses and social support. High lexels of stress were 
associated with low social support and the use of disengagement and 
suppression of competing activities as coping strategies. 
Max et al. (1999) has observed the infiuence of workplace 
conditions on teachers" job satisfaction. Results show that female teachers 
were more satisfied with their prolessiona! role as a teacher than were their 
male counterparts. Teachers who stayed in the profession longer were less 
satisfied with their professional role. Work place conditions positi\ely 
affected teacher satisfaction. Administration control was the most important 
followed b)' teaching competence and organizational culture. Significant 
interaction between teacher background characteristics and workplace 
condition occurred. 
In their study. Narayanan et al. (1999) have revealed both 
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similarities and differences in stressors and coping techniques reported 
across occupations. Inter-personal conflict, work overload and time wasters 
were common across all occupations. Lack of control and work over load 
were reported as major stressors by the clerical group and interpersonal 
conflict as a major stressor by the academic and sales groups. Gender 
differences were also found. 
A different approach to assessing the relationship between coping 
strategies and teachers stress was employed by Admirral et al. (2000). It was 
concerned with active vs passive responses to disruptive behavior in the 
classroom. A strong relationship emerged between a coping style involving 
active behavioral intervention and teacher satisfaction, and a weaker 
relationship with pupil time on task was also evident. 
In the United Stales, thirty-nine percent of teachers leave the 
profession in the first five years (Department of Education's Staffing and 
Schooling Survey, cited in Ingersoll, 2001). 
Although each teacher has a unique personality and therefore will find 
some idiosyncratic coping methods for negotiating stress, two key stress 
reduction strategies are recommended in current studies. First, social support 
appears to be one effective means of reducing stress (Schonfield, 2001). 
Ha\ing close, trusting relationships with colleagues boosts teachers' ability' to 
alleviate negative emotions and reduce stress responses. Second, Roger (1995) 
work on controlling negative emotions demonstrates that reducing emotional 
rumination also improves teachers" ability to alleviate stress. Other studies 
have found that taking direct action to solve problems and using relaxation 
techniques have helped reduce stress (Kyriacou, 2001). However, studies 
recommending these techniques tend to have methodological limitations, thus 
evidence for their usefulness is weak. 
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On a personal level teacher stress can affect health, well-being and 
performance (Larchick & Chance, 2002). Large numbers of teachers report 
high levels of stress (Jarvis, 2002). The purpose of this paper is to reflect on a 
search for a more accurate picture of teacher stress and effective coping 
strategies. Worldwide surveys reveal widespread concern about the effects of 
stress on teachers" sense of well-being and their willingness to stay in the 
profession. 
J O B STRAIN 
Numerous studies have been conducted to examine the relationship 
between job stress and job satisfaction. Tosi and Tosi (1970) in the sample 
of school teachers observed significant negative relationship between role 
stress (role conflict and role ambiguity) and job satisfaction. In several other 
studies also in\erse relationship between role stress and job satisfaction was 
noted, however, role ambiguit\ was observed to be comparatively more 
effective in causing deterioration in job satisfaction of the employees. 
There are unquestionabl}' a number of causal factors in teacher 
stress. Although stress al\\a\s inxohes a transaction between the individual 
and their en\ironment (Cox . 1978). tbr heuristic purposes we can divide 
causal factors in teacher stress into three broad areas; factors intrinsic to 
teaching, cognitive factors alTecting the individual vulnerability of teachers 
and systemic factors operating at the institutional and political level. 
W'alshok (1981) examined the sex difference in the degree of 
negatixe relationship between job stress and satisfaction. The results 
indicated that women and men showed quite different levels of job 
satisfaction lor the same jobs. The working women were found more 
satisfied with their jobs as compared to the male. 
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Jagdish (1984) and Srivastava and Jagdish (1983) reported that 
stress arising from various aspects of job, such as role conflict, role 
ambiguity, role overload, under participation, intrinsic impoverishment, 
poor peer rotation, unpredictabilit)', insecurity, group pressures, supervisory 
styles, etc.. negatively correlate with employees job satisfaction. 
Role stress, job tension, job satisfaction in relation to job level, 
length oi' service has been studied by Indian researchers (Kumar. 1986; 
Singh. 1990) among different occupational groups. 
Significant interaction is found in the personal characteristics 
(menial and physical) and occupational stress of teachers (Anand . 1997). In 
recent years, several studies have dealt with dual-role confiict ot working 
women in India (Agarwal 1994; Kala Rani. 1976; Sinha. 1987). 
Comparati\eh-. only a few have researched on work-related stressors of 
women professionals (Ghadially & Kumar. 1989: Tharakan. 1992). 
Moreover, there is an urgent need to focus on 'woman's perspecti\e" \is-a-
vis studies on working women (Gaur. 1996). Thus the stud\ aimed at 
identifying the work-related stressors experienced by women in four 
professions. namel\. teachers, doctors, bank-officers, and bureaucrats. These 
professions were chosen on the basis of the entry of women into them. 
Women ha\e entered comparatively later in banking and civil services, 
whereas teaching and medicine have been two of the earlier professions 
chosen b} women. 
Travers and Cooper (1997) found that lack of government support, 
lack of information about changes, constant change and the demands of the 
National Curriculum as among the greatest sources of stress in teachers. 
These 'trickle-down' systemic factors act in addition to and feed into the 
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dynamics of individual organizations (Jennings & Kenned}'. 1996). 
Travers and Cooper (1997) found that workload and long working 
hours emerged as particular issues for English teachers as opposed to 
colleagues in France. When Travers and Cooper (1997) questioned British 
teachers across all educational sectors high workload, poor status and poor 
pay emerged as three of the seven major sources of stress - the others being 
systemic in origin. 
A study of 1000 teachers (Morton et ai. 1997) revealed that 
classroom management was their second greatest sources of anxiet}', the 
greatest being evaluation apprehension. Of all the stressors reported, 
classroom management anxiety was the only one that did not decline 
following teaching practice. Capel (1997) questioned student teachers 
following first and second teaching practices on their le\els and sources of 
anxiet}. 
A factor related to workload is role overload, which takes place 
when an employee has to cope with a number of competing roles within 
their job. Pithers and Soden (1998) highlighted role overload as a significant 
stressor in teachers. They assessed levels of strain, organizational roles and 
stress in 322 Australian and Scottish vocational and FE lecturers. Strain was 
found to be average in both national groups, but there were high levels of 
stress, with role overload emerging as the major cause. 
Lewis (1999) examined teachers" estimations of stress arising from 
being unable to discipline pupils in the way they would prefer. Overall, 
maintaining discipline emerged as a stressor, with those worst affected being 
teachers who placed particular emphasis on pupil empowerment. 
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Upadhaya and Singh (1999) found thai the executive as well as the 
teachers experienced moderate level of stress, the executive experienced 
more stress than teachers did. The results revealed tnat a significant 
difference between these two groups was on tho experience of stress on 
factors such as role overload, intrinsic and status variable. 
Lapp Jonid ct al. (2000) examined the impact of a yearlong 
educational intervention program design to reduce the stress of sccondar>' 
teachers and school staff. Results shows that the majority of teachers were 
stressed with more than 1/3 experiencing high level of stress. The delivery 
of multiple brief educational interventions had a small but positive impact 
on reducing stress. 
Tang et ai. (2001) examined the mental health outcomes of job 
stress among Chinese teachers in Hong Kong. Results of the structural 
equation modeling analyses on the cross-sectional data at time (f i ) show 
that ^lress resource factors of self efficacy and producti\'e attitude were 
negati\el\ related lo burnout; which in turn had a direct ctTecl on negative 
mental health. Stress resource lactors were also directly linked to mental 
hcaltli status of teachers. 
W'incfield ci al. (2001) pointed out thai ps>chological distress was 
highest and job satisfaction lowest among academic staft engaged in both 
teaching and research. In general, university staff reported high levels of 
autouonn and social support from colleagues. However those engaged in 
both teaching and research reported increased pressure arising from funding 
cuts to universities resulting in heavier teaching loads and greater difficulty 
in securing research funds. The results are discussed in relation to the 
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Demand-Control and Person-Environment fit models of job stress. 
Teacher's stress is a real phenomenon and is associated with 
problems of recruitment, health and retention of teachers. Research has 
shown that teacher stress is reliably associated with a number of variables, 
including those intrinsic to the Job. individual cognitive vulnerability and 
systemic factors. There arc howexer important gaps in our understanding of 
teacher stresses most notably regarding effective interventions. The current 
research base is not adequate to allow us to devise effective programmes to 
reduce teacher stress. This is critical as there are sound reasons for believing 
that standard clinically based stress-management strategies such as CBT will 
not be effective against teacher stress. 
SOCIAL FAMILY ROLE STRESS 
Role is defined as the position a person occupies as determined b) 
expectations from a significant person, including the person himself (Pareek. 
1976). Since the role consists of expectations, which the role occupant has 
from his own role, and expectations by ditlerent significant persons who 
\\ork and interact with the role occupant, there are likely to be sex'eral 
conflicts or stresses. The stress caused by the various conflicts in the 
expectation, or posl-expeclation processes, can be called role stress. 
Role stress (often referred to as role stressors) refers to the work or 
family conditions that are associated with feelings of role strain (or 
alternatively, distress). Because of lack of consistency in the usage of the 
terms role stress and role strain, they are no longer in general usage. With 
respect to the job (family) role, the term role stress has been superseded by 
the term job (family) stressors, or more generally by the term job (family) 
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conditions (Spielbergcr, 1979). 
It is interesting that the parameters of stress arising from social and 
family situations have not been adequately emphasized. This aspect in 
recent years has been ardently advocated and it is suggested that the insight 
into role stress could be developed by incorporating the infmences within as 
well as outside the work (Bhagat, 1983). 
Invancevich and Matteson (1980) identify extra organizational 
stressors such as societal/technological change, the famih'. relocation, 
economic and financial conditions, etc. Long or short-term family crisis may 
act as significant stressor for the employees. 
Davidson and Cooper (1981) highlighted the influence of 
organizational and extra organizational factors on the individuals at work. 
Their multidimensional approach acknowledges that stress at work can also 
affeci an individual at home and social environment and vice-versa. 
The concept of role involves the self, the other roles, the 
expectations held by the other roles and the expectations held by the self 
wiiicii haNC builtin potential for conilict or stress. Many dimensions of stress 
related to the roles that an individual plays within and outside the 
organization have emerged. It has helped in the understanding of the sources 
from which stress emanates but it has also added to the terminological 
conlusions. A closer scrutiny \\ould reveal that role conflict, ambiguity and 
overload have frequently been studied as antecedents of occupational stress 
(Brief & Adelag, 1976; Ivanceivich, Matteson & Preston, 1982; Rosse & 
Rosse. 1981). 
Luthans (1987), taking an open-system perspective advocates that 
job stress is not jusl limited to the tilings that happen inside the organization 
or during the working hours. 
Amongst the various extra organizational sources of stress the social 
and family stressors have been examined more closely because of their great 
impact on personality development. Though the family may not itself be the 
source, it can be the unit within which stressors emerge interact and exert a 
significant impact on people (Ivancevich & Matteson, 1987). 
Vachon (1987) provides a significant information that role stress 
does not only have its impact within the organization but also outside the 
organization i.e.. in the family and other segments of socio cultural conditions. 
fhis contention seems to get \alidated by sen's (1981) study that concludes 
that uomen experience more role stress as compared to men. Akhtar & vadra 
(1990) pointed out that there are many sources of stress with in the 
organization, which are directly or indirectly related to the outside events. 
Cooper (1981) pointed out that stress at work can affect the indi\'idual in home 
as well as in the societ\- in which he lives. 
Role stress ma\ occur not onl>' during one's official professional 
job but ma> also result from the fact that professionals arc often expected to 
continue to perform their role when they are outside the organizational 
setting (Vachon, 1987). 
Thakar and .Misra (1999a.b) studied that despite stress these v^omen 
are not onK' dealing elfeciively with their environment but are also adapting 
to it. They report that though employed women experienced more hassles 
and received lesser support than their unemployed counterparts, they 
enjoyed better well-bcina. 
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I'eacher's stress is a much talked phenomenon, however there is 
little consensus between different professional groups regarding its sources, 
effects, or how to cope with it. Based on a review of research, it can be 
concluded that the stress of a teacher is a real phenomena and that high 
levels are reliability associated with a range of casual factors including those 
intrinsic top teaching and individuals' \'ulnerabilit>-. Limitation with the 
current research base of teacher's stress is identified. We have a responsible 
understanding of the sources of teacher stress but little known about the 
mediating impact of stressors. This stud>' is aimed at identifying the 
intluence of job strain and social famih' role stress on coping strategies 
amonc teachers. 
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CHAPTER THREE 
METHODOLOGY 
In any discipline whether it is science, social science or commerce etc., 
methodology plays a leading role in carr}'ing out the study systematically and 
objectively. The present study is s>stematicall}' designed in accordance with 
the following objectives. 
RESEARCH OBJECTIVES 
(1) To examine the differences between the mean scores of male 
teachers with high job strain and female teachers with high job strain 
on different types of coping strategies. 
(2) To examine the differences belN\een the mean scores of male 
teachers with low job strain and female teachers with low job strain 
on different types of coping strategies. 
(3) To examine the differences between the mean scores of permanent 
teachers with high job strain and temporary teachers with high job 
strain on different types of coping strategies. 
(4) To examine the differences between the mean scores of permanent 
teachers with low job strain and temporary teachers with low job 
strain on different types of coping strategies. 
(5) To examine the differences between the mean scores of male 
teachers with high Social Family Role Stress and female teachers 
with high Social Family Role Stress on different types of coping 
strategies. 
(6) To examine the differences between the mean scores of male 
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teachers with low Social Family Role Stress and female teachers with 
low Social Family Role Stress on different types of coping strategies. 
(7) To examine the differences between the mean scores of permanent 
teachers with high Social Family Role Stress and temporary teachers 
with high Social Family Role Stress on different types of coping 
strategies. 
(8) To examine the differences between the mean scores of permanent 
teachers with low Social Family Role Stress and temporar\' teachers 
with low Social Family Role Stress on different types of coping 
strategies. 
The concept of methodology includes four aspects namely, sample, 
instruments or tools, procedure, and data analysis. These four aspects of 
o\erall research methodology can be thought of as forming a case for 
execution of the present study. 
Sample: In the present study the sample of one hundred permanent and one 
hundred temporary teachers (i-e.. lecturers) were drawn from the Aligarh 
Muslim University. Aligarh. Thus the total strength of the sample was two 
hundred. The process of sampling was done in a manner that the sample 
included permanent & temporar} male and female teachers. As far as the job 
experience was concerned, the teachers were having less than 3 years & 
more than 5 years of job experience. After having tested each teacher's job 
strain and social family role stress, the scores on these two vari-ibles were 
classified into high and low job strain, and permanent & high and low social 
family role stress. 
The distribution of the sample is given below: 
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Teachers (N=200) 
Male 
(N=140) 
Female 
(N=60) 
Permanent Temporary 
(N=--70) (N=70) 
Permanent 
(N=30) 
Temporary 
(N=30) 
Instruments: Three instruments were used for the purpose of this study. 
(1) Social Family Role Stress Scale (SFRS): The SFRS developed by 
Vadra and Akhtar (1990) was used to measure stress emanating from social 
and famil}' situations. The SFRS consisted of 25 items with a 5 point rating 
scale, each item was rated 1 (strongly disagree) to 5 (strongly agree). A 
place was pro\ided against each statement for the respondents. There were 
nine factors included in the scale were; 1-roIe related tension. 2-
untruslworlh} colleagues. 3-bleack future. 4-lack of family support, 5-
ad\ erse affect on health. 6-family responsibilities. 7-underpaid, 8-foregoing 
career de^•elopment opportunities and 9-unsuitabie job. The split half 
reliabilit)' of the scale was found to be 0.81. The validation techniques used 
\\ere internal coefficient and construct validity. 
(2) Job Strain Questionnaire (JSQ): Job strain questionnaire was 
dc\elopcd b\' Shailendra Singh (1989). It is a fourteen items questionnaire 
consisting of both positively and negatively keyed items. Out of the fourteen 
items, eleven items are "'true keyed" and three items are 'Talse keyed"'. Each 
item is rated in the following manner: (1) never, (2) rarely, (3) sometimes 
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(4) rather often and (5) nearly all the time. It has three dimensions: 
(a) Latent hostility: from one to five items are in the dimension of latent 
hostility. 
(b) Depression: from six to eight items are in the second dimension. 
(c) Physical strain: from nine to fourteen items of the questionnaire belong 
to tiic third dimension. 
Reliability: Standardized alpha for Latent Hostility = 0.83, 
Depression=0.73 . Physical Strain=0.82. 
Validity: The content and concurrent validity was established. All the three 
dimensions of Job strain, as hypothesized were significantly and negatively 
correlated with job satisfaction. 
(3) Cope Scale: Cope scale was developed by Carver. Scheier. & Wintraub 
(1989). The cope scale was used to assess the coping styles and strategies. 
The cope scale comprised of twenty four items sub representing the twelwe 
categories nameh': (1) Acti\'e coping (2) Planning (3) Use of emotional 
support (4) Positi\e reframing (5) Acceptance (6) religion (7) \enting (8) 
Denial (9) Behavior disengagement (10) Self-distraction (11) Use of humour 
and (12) Alcohol. There were four alternative response categories where the 
subject was asked to indicate, 'what you usually do when you experience a 
stressful e\ent." Each item was rated as 1= I have not been doing this at all 
to 4= I have being doing this a lot. There were no straight away right or 
wrong choices but the following were there: 'T usually do this at all". "I 
usually do this a little bit". "1 usually do this a lot". From this scale coping 
strategies of the teachers were identified. Teachers were requested to report 
W'hat coping strategies they use to cope with social and family role stress 
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and job stress. 
Procedure: Prior to the administration of the tests the investigator had 
explained the purpose of the study to the subjects. A rapport was developed 
during the process. The teachers were assured that their responses would be 
kept confidential and will be utilized only for the purpose of research. Each 
respondent was given a set of three questionnaires described above along with 
the personal data sheet. 
Data Analysis: After considering various aspects of the nature of 
measurement and design of the present study, the investigator was very 
cautious to use statistical method. Keeping in mind the purpose of the study, 
it was decided to analyse data by means of t-test in comparison to other 
statistical tests because it serves the purpose of the study. The t-test of 
difference is a powerful parametric test, which assesses whether the means 
of two groups are statistically different from each other. This analysis is 
appropriate whenever we want to compare the means of two groups, and 
especially appropriate as the analysis for the posttest-only two-groups 
randomized experimental design. 
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CHAPTER FOUR 
RESULTS AND DISCUSSION 
The present chapter is devoted to the description of results and 
discussion based on the outcome of data analysis. 
TABLE 1: Comparison between the mean scores of Male Teachers with 
High Job Strain (M T H J S) and Female Teachers with IliRh Job Strain 
(F T H J S) on different types of coping strategies. 
(1) Active coping 
Group N Mean SD t-vaiues p 
M T H J S 51 2.82 0.98 
0.50 -0.05 
F T H J S 28 2.71 0.91 
(2) Planning 
M ' l I i J S 51 6.17 1.77 
0.39 >0.05 
F T H J S 28 5.42 4.08 
(3) Use of emotional support 
M T H J S 51 4.74 1.55 
F T H J S 28 5.42 4.45 
>0.05 
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(4) Positive reframing 
M T H J S 51 8.72 2.10 
FTH. IS 28 8.25 2.04 
(5) Acceptance 
M T H J S 51 5.60 1.40 
F T H J S 28 5.82 1.77 
(6) Religion 
M T H J S 51 6.07 1.58 
F T H J S 28 6.5 1.92 
(7) Venting 
M T H J S 51 4.70 1.41 
F T H J S 28 - 4.39 1.77 
(8) Denial 
M T H J S 51 4.15 1.48 
F T H J S 28 3.64 1.13 
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1.24 >0.05 
0.96 >0.05 
1.10 >0.05 
0.88 >0.05 
1.64 >0.05 
(9) Behavioural diseiigageineiit 
M Til .IS 51 4.05 1.41 
F T H J S 28 3.57 1.71 
(10) Self-distraction 
MTH.IS 51 9.07 2.28 
1-TH.IS 28 9.46 2.45 
1.37 >0.05 
0.73 >0.05 
(11) Use of Humour 
M T H J S 51 2.66 1.18 
F T H J S 28 2.21 0.76 
1.87 >0.05 
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TABLF, 2: Comparison between the mean scores of Male Teachers with 
Low Job Strain (M T L J S) and Female Teachers with Low Job Strain 
(F I' L J S) on dilferent types of coping strategies. 
(1) Active coping 
Group N Mean SD t-values p 
M I L .IS 89 2.83 1.01 
.07 >0.05 
F T L J S 32 2.90 LOO 
(2) Planning 
M T L J S 89 5.88 0.18 
1.90 >0.05 
F T L J S 32 5.50 1.88 
(3) Use of emotional support 
M T L J S 89 4.80 1.75 
0.37 >0.05 
F T L J S 32 ^ 5.12 1.86 
(4) Positive reframing 
M T L J S 89 8.30 2.30 
0.95 >0.05 
F T L J S 32 7.87 2.15 
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(5) Acceptance 
M T L J S 89 5.90 1.84 
F T r . I S 32 5.37 1.94 
(6) Religion 
M T L J S 89 6.08 1.92 
FT I. .IS 32 5.59 1.65 
0.28 >0.05 
1.26 >0.05 
(7) Venting 
M T L J S 89 4.16 1.44 
F T L J S 32 4.15 
.41 
0.03 >0.05 
M T L J S 89 
(8) Denial 
3.53 L42 
F T L J S 32 3.18 1.28 
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T21 >0.05 
1T-
^ 
(9) Behavioural diseiigagcineiit 
MTL.IS 89 3.37 1.65 
0.35 >0.05 
F T L J S 32 3.25 1.50 
(10) Self-distraction 
M T L J S 89 8.37 2.93 
0.36 >0.05 
F T L J S 32 8.59 2.79 
(11) Use of Humour 
M T L J S 89 2.21 0.66 
20.09 <0.01 
F T L J S 32 0 0 
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TABLE 3: Comparison between the mean scores of Permanent Teachers 
with High Job Strain (P T H J S) and Temporary Teachers with High 
Job Strain (T T H J S) on different types of coping strategies. 
(1) Active coping 
Group N Mean SD t-values p 
P T H J S 38 2.73 1.04 
0.40 -0.05 
T T H J S 41 2.82 0.% 
(2) Planning 
PTH. IS 38 6.00 1.67 
0.36 >0.05 
T T H J S 41 6.14 1.88 
(3) Use of emotional support 
P T H J S 38 4.84 1.70 
0.34 >0.05 
T T H J S 41 4.97 1.73 
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(4) Positive reframing 
l > r i l J S 38 5.81 1.85 
T T H J S 41 8.58 2.13 
(5) Acceptance 
P T H J S 38 5.81 1.66 
T T H J S 41 1.41 5.56 
(6) Religion 
P T H J S 38 1.68 6.07 
T T H J S 41 1.68 6.53 
(7) Venting 
P T H J S 38 1.48 4.39 
T T H J S 41 1.62 4.92 
58 
6.29 <0.01 
0.73 >0.05 
.44 >0.05 
1.56 >0.05 
(8) Denial 
P T H J S 38 3.65 1.34 
1.81 >0.05 
T T H I S 41 4.21 1.45 
(9) Behavioural disengagement 
PTH. IS 38 3.44 1.53 
2.57 <0.05 
T T I M S 4! 4.29 1.45 
(10) Self-distraction 
P T I I J S 38 8.86 2.30 
T T H J S 41 9.56 2.35 
(11) Use of Humour 
P T H J S 38 2.28 0.78 
T T H J S 41 2.80 1.45 
1.37 >0.05 
2.0 <0.05 
59 
TABI V, 4: Coiuparisoii hclwccii the mcaii scores ni' I'criuaiiciH I cachcis 
with Low Job Strain (P T L J S) and Temporary Teachers with Low Job 
Strain ( T T L J S) on different types of coping strategies. 
(1) Active coping 
Group N Mean SD t-values 
P T L J S 62 2.85 1.01 
0.01 >0.05 
T T L J S 59 2.88 0.99 
(2) Planning 
P T L J S 62 5.74 1.87 
0.30 >0.05 
T T L J S 59 5.84 1.83 
(3) Use of emotional support 
P T L J S 62 4.76 1.25 
1.0 >0.05 
T T L J S 59 5.03 .74 
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(4) Positive reframing 
P T L J S 62 8.22 2.19 
T T L J S 59 8.22 2.28 
(5) Acceptance 
P T L J S 62 5.77 1.87 
T T L J S 59 5.72 1.94 
(6) Religion 
P T L J S 62 5.93 1.84 
T T L J S 59 5.89 1.85 
(7) Venting 
P T L J S 62 4.25 1.42 
T T L J S 59 4.00 
0.00 >0.05 
0.15 >0.05 
0.12 >0.05 
.00 >0.05 
1.37 
(8) Denial 
P T L J S 62 3.53 1.49 
0.84 >0.05 
T T L J S 59 3.32 1.26 
(9) Behavioural disengagement 
P T L J S 62 3.62 1.79 
2.11 <0.05 
T T L J S 59 3.03 1.34 
(10) Self-distraction 
P T L J S 62 8.16 2.61 
1.14 >0.05 
T T L J S 59 8.71 3.14 
(11) Use of Humour 
P T L J S 62 - 2.19 0.55 
0.80 >0.05 
T T L J S 59 2.11 0.58 
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TABLE 5: Comparison between the mean scores of Male Teachers with 
High Social Family Role Stress (IM T H S F R S) and Female Teachers 
with High Social Family Role Stress (F T H S F R S) on different types 
of coping strategies. 
(1) Active coping 
Group N Mean SD t-values 
M T H S F R S 68 2.84 1.01 
0.09 >0.05 
F T H S F R S 29 2.86 0.96 
(2) Planning 
M T H S F R S 68 6.07 1.79 
.02 >0.05 
F T H S F R S 29 5.65 1.98 
(3) Use of emotional support 
M T H S F R S 68 ' 4.65 1.44 
2.12 <0.05 
F T H S F R S 29 5.37 1.82 
63 
(4) Positive refraining 
M T H S F R S 68 8.53 1.99 
F T H S F R S 29 8.34 2.03 
(5) Acceptance 
M T H S F R S 68 5.44 1.61 
F T H S F R S 29 5.96 1.84 
(6) Religion 
M T H S F R S 68 5.93 1.68 
F T H S F R S 29 6.48 1.84 
(7) Venting 
M T H S F R S 68 4.58 1.41 
F T H S F R S 29 4.82 1.59 
0.02 >0.05 
1.40 >0.05 
1.31 .-0.05 
0.75 >0.05 
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(8) Denial 
M T H S F R S 68 4.04 1.65 
1.63 -O.OS 
I ' T i l S l - R S 29 3.55 0.94 
(9) Behavioural disengagement 
M T H S F R S 68 3.81 1.59 
F T l l S l - R S 29 4.31 1.78 
(10) Self-distraction 
M T H S F R S 68 9.09 2.81 
I ' T I I S F R S 29 9.17 2.40 
(11) Use of Humour 
M T H S F R S 68 2.46 0.86 
F T H S F R S 29 2.20 0.76 
1.39 >0.05 
0.13 >0.05 
1.44 >0.05 
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TABLE 6: Comparison between the scores of Male Teachers with Low 
Social Family Role Stress (M T L S F R S) and Female Teachers with 
Low Social Family Role Stress (F T L S F R S) on different types of 
coping strategies 
(1) Active Coping 
Group N Mean SD 1-values p 
M T L S F R S 72 2.87 0.99 
0.07 >0.05 
F T L S F R S 31 2.77 1.00 
(2) Planning 
M T F S F R S 72 5.99 1.76 
0.66 >0.05 
F T L S F R S 31 5.74 1.89 
(3) Use of emotional support 
M T L S F R S 72 ' 4.76 1.75 
1.13 >0.05 
F T L S F R S 31 5.19 2.02 
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(4) Positive refraining 
M I L S I R S 72 8.47 1.99 
1-TLSI-RS 31 7.90 2.16 
(5) Acceptance 
M T L S F R S 72 6.19 1.63 
F T L S F R S 31 5.29 1.90 
(6) Religion 
M T L S F R S 72 6.28 1.75 
F T L S F R S 31 5.61 1.78 
(7) Venting 
M T L S F R S 72 ' 4.14 1.32 
F T L S F R S 31 3.90 1.48 
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1.32 >0.05 
2.50 <0.05 
.81 >0.05 
0.17 >0.05 
(8) Denial 
M T L S F R S 72 3.5 1.54 
1.57 >0.05 
F T L S F R S 31 3.03 1.23 
(9) Behavioural disengagement 
M T L S F R S 72 3.46 1.60 
1.84 >0.05 
F T L S F R S 31 2.87 1.26 
(10) Self-distraction 
M T L S F R S 72 8.30 2.64 
0.93 >0.05 
F T L S F R S 31 8.83 2.89 
(11) Use of Humour 
M T L S F R S 72 2.32 1.10 
1.68 >0.05 
F T L S F R S 31 2 0 
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TABLE 7: Comparisons between the mean scores of Permanent 
Teachers with High Social Family Role Stress (P T H S F R S) and 
Temporary Teachers with High Social Family Hole Stress (T T H S F R 
S) on different types of coping strategies. 
(1) Active Coping 
Group N Mean SD t-valucs p 
P T H S F R S 48 2.85 1.03 
0.31 >0.05 
T T H S F R S 49 2.79 0.92 
(2) Planning 
P T H S F R S 48 5.95 1.88 
0.10 >0.05 
T T H S F R S 49 5.91 1.92 
(3) Use of emotional support 
P T H S F R S 48 4.97 1.55 
0.64 >0.05 
T T H S F R S 49 4.77 1.60 
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(4) Positive refraining 
P T l l S l ' R S 48 8.37 1.88 
T T H S F R S 49 8.55 2.06 
(5) Acceptance 
P T H S F R S 48 5.54 1.68 
T T H S F R S 49 5.99 1.67 
(6) Religion 
P T H S F R S 48 6.12 1.64 
T T H S F R S 49 6.08 
.82 
(7) Venting 
'1^ 11 ^  I-KS 48 4.66 1.44 
' I H S F R S 49 4.73 1.57 
0.51 >0.05 
1.36 >().()5 
0.11 >0.05 
0.23 >0.05 
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(8) Denial 
P T H S F R S 48 3.75 1.49 
0.97 >0.05 
T T H S F R S 49 4.04 1.55 
(9) Behavioural disengagement 
P T H S F R S 48 3.85 1.77 
0.15 >0.05 
T T H S F R S 49 3.93 1.51 
(10) Self-distraction 
P T H S F R S 48 8.97 2.60 
0.50 >0.05 
T T H S F R S 49 9.24 2.77 
(11) Use of Humour 
P T H S F R S 48 2.39 0.86 
0.06 >0.05 
T T H S F R S 49 2.40 0.85 
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TABLE 8: Comparison between the mean scores of Permanent Teachers 
with Low Social Family Role Stress (P T L S F R S) and Temporary 
Teachers with Low Social Family Role Stress (T T L S F R S) on 
different types of coping strategies. 
(1) Active Coping 
Group N Mean SD l-valiics p 
P T L S F R S 52 2.77 0.99 
0.75 >0.05 
T T L S F R S 51 2.92 0.99 
(2) Planning 
P T L S F R S 52 5.73 1.72 
0.69 >0.05 
T T L S F R S 51 5.98 1.87 
(3) Use of emotional support 
P T L S F R S 52 4.71 1.95 
1.37 >0.05 
T T L S F R S 51 5.23 1.83 
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(4) Positive reframing 
I ' l l . S I 'KS 52 X.IO 2.28 
T T L S F R S 51 8.20 2.37 
(5) Acceptance 
P T L S F R S 52 5.98 1.87 
T T L S F R S 51 5.70 1.75 
(7) Religion 
P T L S F R S 52 5.86 1.87 
T T L S F R S 51 6.23 1.75 
(7) Venting 
P T L S F R S 52 3.98 1.34 
T T L S F R S 51 4.12 1.45 
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0.22 >0.05 
0.78 >0.05 
1.03 >0.05 
0.50 >0.05 
(8) Denial 
P I L S F R S 52 3.42 1.37 
0.19 >0.05 
T T L S F R S 51 3.37 1.19 
(9) Behavioural disengagement 
P T L S F R S 52 3.32 1.62 
0.39 >0.05 
T T L S F R S 51 3.20 1.43 
(10) Self-distraction 
P T L S F R S 52 7.92 2.34 
1.89 >0.05 
T T L S F R S 51 8.94 3.03 
(11) Use of Humour 
P T L S F R S 52 2.06 0.29 
1.83 >0.05 
T T L S F R S 51 2.39 1.26 
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Significant differences were not found between the mean scores of male 
teachers with high job strain and female teachers with high job strain on active 
coping (t = 0.50, p >0.05), planning (t=0.39, p > 0.05), use of emotional 
support ( t = 1.01, p > 0.OS), positive reframing (t = 1.24 p > 0.05). acceptance 
( t= 0.96, p > 0.05), religion (t = 1.10, p >0.05), venting (t = 0.88, p >0.05), 
denial (t = 1.64, p >0.5), behavioural disengagement (t = 1.37, p >0.05), self-
distraction (t= 0.73, p > 0.05) and use of humour (t = 1.87, p>0.05). 
Male teachers with low job strain and female teachers with low job 
strain did not differ significantly on active coping (t = 0.07, p>0.05), planning 
(t = 1.90, p >0.05), use of emotional support ( t = 0.37, p >0.05), positive 
reframing (t = 0.95. p > 0.5), acceptance ( t= 0.28 p > 0.05). religion (t = 1.26 
p > 0.05). venting (t - 0.03 p > 0.05). denial (t = 1.21, p > 0.05), behavioral 
disengagement (t = 0.35, p > 0.05) and self distraction ( t== 0.36, p > 0.05). 
Male teachers with low job strain scored significantly higher than female 
teachers with low job strain on use of humour (1=20.09, p<. 01) dimension of 
cope scale. 
Temporary teachers with high job strain scored significantly higher with 
permanent teachers with high job strain on positive reframing (t=6.29, p<.01), 
behavioural disengagement ( t = 2.57, p < 0.05) and use of humour (t = 2.0, p < 
0.05) types oi' coping strategies. Whereas on the remaining types of coping 
strategies, namely, active coping (t=. 40, p>.05), planning {[=. 36, p>.05), use 
of emotional support (t=. 34, p>.05), acceptance (t=0.73, p>.05 religion 
(1=1.44. p>.05), venting (t=1.56. p>.05), denial (1-1.81. p>.05) and self 
distraction (t=1.37, p>.05). Significant differences were not found to exist 
between the means scores of permanent teachers and temporary teachers with 
high job strain. 
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Permanent teachers with low job strain scored significantly higher than 
temporary teachers with low job strain on behavioml disengagement (t - 2.11, 
p <0.05) dimension of cope scale. Significant dilTerences were not found to 
exist between the mean scores of permanent teachers and temporary teachers 
with low job strain on active coping (t = 0.01, p >0.05), planning (t-0.30, 
p^-().05). ii.vt' of emotional support (t 1.0. p 0.1)5), posilivc rejraming (I 
0.00 p > 0.05), acceptance (t = 0.15, p > 0.05J religion (t - 0.12, p > 0.05). 
venting (t = 1.00, p > 0.05), denial (1-0.84, p>0.05), self-distraction (I - 1.14 p 
> 0.05) and use of humour (t = 0.80 p>.05). 
The mean scores of male teachers and female teachers with high social 
family role stress did not differ significantly on active coping {t = 0.09, p > 
.05), planning (t - 1.02, p = >.05), positive reframing ( 1=0.02, p >0.5), 
acceptance ( I = 1.40, p > .05), religion (t=1.31,p> 0.05) venting (t = 0.75, p > 
0.05). denial ( 1= 1.63, p > 0.05), behavioural disengagement ( t= 1.39, p > 
0.05), ^elf-distraction (t - 0.\3, p > 0.05) and use of humour (t = 1.44, p > 
0.05). Female teachers in comparison to male teachers with high social family 
role stress scored significantly higher on use ofemodonal support {\ - 2.\2, p < 
0.05). 
Male teachers with low social family role stress scored significantly 
higher than their counterparts on acceptance (t^2.50, p<0.05) dimension of 
cope scale. Male teachers in eomparison to female teachers with low social 
family role stress did not differ significantly on active coping (t=0.07, p>0.05) 
planning (t^O.66, p>0.05), use of emotional support (t=l.J3 , p > 0 05) ^ 
Posttive reframing (t=,.32, p>0.05), religion (t=^1.8I,p>0.05), venting 
(t=0.i7,p>0.05), denial (t=1.57, p>0.05), tehaviourai disengagement (t^l 84 
P>0.05), seif-disrract^on (t=0.93, p>a.05) and . . . of humour (t^I ,68, p>0.05). 
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Signincanl dilTcrcnccs were not found to exist between the mean seores 
of permanent teachers and temporary teachers with high social family role 
stress on active coping {X = 0.31. p > 0.05), planning (i =^  O.IO, p > 0.05), use of 
emotional support (I ^ 0.64, p > 0.05), positive reframing (I = 0.51, p > 0.05), 
acceptance {t= 1.36, p > 0.05), religion (t^O.l I,p>0.05), venting (t ^ 0.23, p > 
0.05). denial (t = 0.97, p > 0.05), behavioural disengagement { t ^ 0.15, p > 
0.05). self-distraction ( 1 = 0.50, p > 0.05) , and use of humour (t - 0.06 p > 
0.05) types of coping strategies. 
Significant differences were not found to exist between the mean seores 
of permanent teachers and temporary teachers with low social family role stress 
on active coping (t = 0.75, p > 0.5), planning (t=0.69, p>0.05), use of emotional 
support {i= ] 31, p > 0.05), positive reframing (t = 0.22, p > 0.05), acceptance 
(t = 0.78, p > 0.05), religion ( t - 1.03, p > 0.05), venting ( t - 0.50, p > 0.05), 
denial (t=0.19, p>0.05), behavioral disengagement (1=0.39, p>0.05), self-
distraction (t=1.89, p >0.05) and use of humour (t^l.83, p>0.05). , :) ' 
DISCUSSION 
Coping is a fundamental element in the relationship between 
stressors and strain (Oakland & Ostell, 1996), but reviewers^Kave 
concluded that there is still little knowledge about how individuals cope 
( 0 ' Driscoll & Cooper, 1994, 1996) or the factors important to coping 
(Newton & Keenan, 1985). Indeed, the accumulated research on work 
stress and coping has been described as disappointing (Bar-Tal & 
Spitzer, 1994) and limited in its ability to determine the role of coping 
in connection between stressor and strain (Erera-Watherley, 1996). Our 
aim is to identify coping strategies used by the male and female, 
permanent and temporary teachers to deal with job strain and social 
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family role stress. 
The results presented in the precedinii pa}_',es may now be 
diseussed here, the results of the present study revealed that 36.43 
percent male teachers perceived high job strain and 46.67 percent female 
teachers perceived high job strain. 63.6 percent female teachers 
perceived low job strain, whereas 53.3 percent female teachers 
perceived low job strain. Male as well as female teachers stress can lead 
to alienation, apathy and absenteeism. On a personal level teachers 
stress can affect their health, well-being and performance (Larchick & 
Chance, 2002). Irrespective of the level of job strain (i-e., high or low) 
teachers have reported that taking or adopting direct action to solve 
problems and using problem solving strategies have helped them to 
reduce job strain. 
The temporary teachers with high job strains than the permanent 
teachers with high job strain have adopted 'positive reframing', 
'behavioural disengagement' and 'use of humour' as the coping 
strategies to reduce their job strain. From the findings it can be inferred 
that stress is relatively stable for fixed state in the case of temporary 
teachers. Permanent teachers with low job strain also used 'behavioural 
disengagement' as the coping strategy. Behavioural disengagement as a 
diversive strategy appears to be one of the effective means of reducing 
strain. That is, the behaviour of temporary teachers is governed by 
giving up, or withdrawing effort from the attempt to attain the goal with 
which the stressor is interfering. Moreover, they do not make any 
serious effort towards coping with stress. 
Social family role stress or extra-organizational role stress also 
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influence a teacher's quality of life. Female teachers with high social 
family role stress and male teachers with low social family role stress 
are using me of emotional support and acceptance as the coping 
strategies. Having close, trusting relationships with colleagues help 
teachers to alleviate their social family role stress and reduce stress 
responses. Thus, evidence for their usefulness is strong. In fact, use of 
emotional support and acceptance are the effective coping strategies 
grounded in actual teacher behaviour. Moreover, getting sympathy or 
emotional support from someone, and accepting the fact that the 
stressful event has occurred, are the real coping paths used by the 
teachers. In general, social family role stress did not affect on the 
coping strategies used by the male and female teachers. 
Significant differences were not found to exist between the mean 
scores of permanent and temporary teachers with high and low social 
family role stress on different types of coping strategies. The social and 
family stressors such as gender role, extreme competition in individuals, 
marital problems and illness of the family members, etc., did not 
influence the coping strategies. That is, irrespective of the nature of the 
job and level of SFRS of teachers, the intensity of the coping strategies 
is of almost similar level. Permanent and temporary teachers are able to 
cope with social family role stressors by using a number of coping 
strategies. 
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Cliapter-V 
Concisions and Suggestions 
CHAPTER FIVE 
CONCUSIONS AND SUGGESTIONS 
CONCLUSIONS 
The results of the present study have led to the following conclusion 
(1) Male teachers as compared to female teachers with low job strain adopted 
"use of humour" as a coping strategy. 
(2) Temporary teachers as compared to permanent teachers perceived high job 
strain and adopted ''positive reframing", "behavioural disengagement" and 
"use of humour" coping strategies. 
(3) Permanent teachers with low job strain in comparison to their counterparts 
used "behavioural disengagement" as coping strategy to a larger extent. 
(4) "Use of emotional support" was found to be more in female teachers as 
compared to male teachers Vvith high social family role stress. 
(5) Male teachers as compared to female teachers with low social family role 
stress considered "acceptance" as a dimension of coping strategies. 
(6) Male and female, permanent and temporary teachers did not use "alcohol" 
as a coping strategy either for minimizing job strain or social family role stress. 
SUGGESTIONS FOR FUTURE RESEARCH 
There are serious problems in generalizing findings from coping with 
stress in teachers. Future research based on a social representation (i.e. type of 
schools, colleges, universities teachers etc.,) is needed to identify coping 
strategies and understanding the phenomenon of stress. 
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Since stress impacts greatly on teachers, there is a need to identify the 
prevalence rate of stress-related health problems including hypertension 
insomnia, CAD, gastrointestinal disorders, etc. 
There is a need to identify causal factors of stress in teachers into a 
number of broad areas: factors intrinsic to teaching, low salary, cognitive 
factors affecting the individual, vulnerability of teacher, residential facilities 
and factors operating at the institutional level. 
In a large number of studies, teachers are reporting high levels of 
work-related stress. Much of the literature on stress in teachers has a major 
limitation i.e., self-report questionnaires that yield superficial or incomplete 
data. Stress researchers should employ more holistic survey methods. 
Qualitative methods can be used to conduct studies on teachers. 
8! 
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JOB STRAIN QUESTIONNAIRE (JSQ) 
Following statements are related to your reactions the job at work. Choose an 
appropriate rating describes: How frequently on each of them occur in your case. 
1. Never 
2. Rarely 
3 Sometuncs 
4 Rather often 
5. Nearly all the time. 
1 1 have to be quite aggressive to sun'ive in m\ job. ( ) 
2 There are times when I would like to be able to tell some one what I think of 
them ( ) 
3 I led I should blame them who really descne it. ( ) 
4 1 |ust ha\ e to put up w ilh other people's incompetence. ( ) 
5 I have found it difficult to keep my temper ai work. ( ) 
6 I find u casN to do ihmgs 1 used \o do. ( ) 
7 M) mind is as clcai as it used to be ( ) 
8 I still ciiiON the ihmg 1 used to do { ) 
9 I have lound difllcuit to keep m\ temper t woik ( ) 
10 1 ha\c !cli fidget) as a lesull of m\ lob ( ) 
11 M\ lob tioubles me ( ) 
12 When I think about m\ job 1 get high feell^g^ in my chest ( ) 
13 I gel liicd \o\ no reasons ( ) 
14 1 find ni\ self lor no icasons { ) 
SOCIAL FAMILY ROLE STRESS (SFRS) 
Please read carefully each statement and rate them from 1 to 5 as suggested below: 
If you find yourself in total agreement with the statement put 5 in the bracket. 
If you agree put 4 in the bracket. 
If undecided put 3 in the bracket. 
If you disagree put 2 in the bracket and. 
If you find yourself in total disagreement then put 1 in the bracket. 
1. The members of m\' famih think that I should have opted for some other job. 
( ) 
2. My spouses/family reminds me that Job does not cairy much social prestige. 
( ) 
3. It is distressing to know that people consider m\' job to be inadequate for 
expression of my talents. ' ' 
4. M\ family members often remind me that this job is not fit for me. ( ) 
5. The members of m\ faniil\ often complain thai I am underpaid. ( ) 
6. M> family members complain thai ihc job activities do not allowed sufllcicill 
Iin]e for iecrcation . , ^ 
7. My familN- members uy to impress upon me thai I canno! achicN.^  the 
objectives of my life through the presem job. ( ) 
8. Often I undergo mental tension at home due to my job. ( ) 
9. The members of my family get irritated when I do pending work at home. ( ) 
10. Hard working people frequently appreciate the role that I play. ( ) 
11.1 often realize that my job-related responsibilities lead to the negligence of the 
studies of my children. ( ) 
12.1 am often accused that I do not share the home responsibilities as I should do. 
( ) 
13.1 feel distressed to hear that 1 could have earned more if I would have selected 
some other job. ( ) 
14. The family members complain that my health is deteriorating due to work 
over load. { ) 
15.1 feel embarrassed by the comments of my family that 1 do not have the 
courage to get ahead. ( ) 
16.1 do not talk about m\ professional colleagues at home because my famil\ 
members consider them to be untrustworthy. ( ) 
17.1 cannot invite my family colleagues at home because my famih dees not like 
I hem ( ) 
18. The tension associated with m>' work role may be reduced if the members of 
my family happen to know m.> organizational duties and functions. ( ) 
19. Differences bet^ ^ een me and my family members pertaining to m>' work often 
lead to a difficult situation ( ) 
20.1 do not entertain the recommendations of my near and dear ones for certain 
favours pertaining to m> job and for that I have to suffer mental agony. ( ) 
21. The challenging nature of my job is not appreciated by my famil)' members.( ) 
22. My family members have an aversion towards my acceptance of more work 
related responsibilities. ( ) 
23. M>' family contributes immensely to my progress. ( ) 
24. My desire to complete the pending work at home often creates a conflicting 
situation. ( ) 
25. In order to give due importance to my family I have to forego career 
development opportunities. ( ) 
COPE SCALE (CS) 
This set for items deal with ways you've been coping with stress. In your life 
since you found out you were going to have this operation. There are many ways to 
ti-y to deal with problems. These items ask what you've been doing to cope with this 
one. Obviously, different people deals with things in different ways but I'm interested 
in how }Ou"\e had to deal with it. each item sa}s something about a particular way of 
coping. 1 want to know to uhat extent you've been doing what the item says. How 
much or how frequentl}. Don"t answer on the basis of whether it seems to be working 
or not-just whether or not \ou"re doing it. Use these response choices. Tr\ to rate 
each item separately in >our mind from the other. Make \our answers as true for you 
as N ou can. 
1 = 1 haven't been doing this at al. 
2 =- V\c been doing this a little bit. 
3 - V\c been doing this a medium amount. 
4 =^  I ' \c doing this a lot. 
1. I ha\ e been turning to \\ ork or other acti\ities to take m) mind off things. ( ) 
2. 1 \e been concentrating my efforts on doing something about the situation I'm 
in.{ ) 
3. I've been saying to m\ self "this isn't real. ( ) 
4. I've been using alcohol or other drugs to make myself feel better. ( ) 
5. I've been getting emotional support from others. ( ) 
6. I've been giving up trying to deal with it. ( ) 
7. I've been taking action to try to make the situation better. ( ) 
8. I've been refusing to believe that it has happened. ( ) 
9. I've been saying things to let my unpleasant feelings escape. ( ) 
10. Tve been using alcohol or other drugs to help me get through it. ( ) 
11. I've been trying to see it in a different light, to make it seem those possible. ( ) 
12. I've been tr>'ing to come up with a strategy about what to do. ( ) 
13. I've been getting comfort and understanding from someone. ( ) 
14. I've been giving up the attempt to cope. ( ) 
15. I've been looking for something good in what is happening. 
16. I've making jokes about it. ( ) 
IT.Tve been doing something to think about it less such as going to movies, 
w atching T V. reading, daydreaming, sleeping, or shopping. ( ) 
18. r \ e been accepting that reality of the fact that it has happened. ( ) 
19. TNC been expressing my negati\e feelings. ( ) 
20. I've been trying to find comfort in religion or spiritual beliefs. ( ) 
21. \'\c been learning to live with it. ( ) 
22. I've been thinking hard about what steps to take. ( ) 
23. I've been praying or meditating. ( ) 
24. r \ c been making fun of the situation. ( ) 
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